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Abstract. This paper describes the creation process of the interview guide
creation and validation, which is one of the data collection tools for qualitative
research design. The interview guide allows careful planning of the structure and
content of the interview, that consequently may lead to getting deeper analysis
within the amount and scope of information collected. To prepare a meaningful
and insightful interview guide that covers all significant areas to be researched,
it needs careful planning and preparation stage. The method implemented is
based on two existing models for interview validation. The presented research
portrays the process of interview guide design and formation, followed by
a practical illustration of how, based on the existing framework, it can be
validated and piloted for the research. It is important to mention that the major
aim of the interview guide is to collect data for the qualitative part of the Basic
English Examination and help to contribute to the validation process of this
crucial assessment procedure from a broader perspective. Overall, the paper
brings valuable insights into qualitative research and facilitates the effective
production of the research tool or the improvement of the existing methodology.
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Introduction and literature review

Learning a foreign language is a very complex process that requires hard work and patience
from the learners. Writing is considered as one of the most complicated skills to be mastered. While
helping students to master their writing skills, teachers may stimulate them to learn grammatical
patterns, expand their vocabulary, and practice writing. Therefore, during the language learning
process, the students usually need to pass the examinations to prove their competencies.

Language testing is one of the obligatory steps in most educational systems; consequently,
the role of the examination is crucial. For an examination to be valid, which means that “to be
valid, a test must accurately measure what it is intended to measure [1, 26].

The participants of this study are the raters of the Basic English Language examination at
the Hungarian university. The Basic English Language Examination is the obligatory language
assessment process for English majors, where they are supposed to present their language
ability at the B2 + level according to the Common European Framework of Reference for
Languages (CEFR). The Basic English Language Examination consists of four parts, which are
the following:

1. Use of English

2. Reading

3. Writing

4. Speaking

This particular validation project aims to analyze the writing part of the examination. It
consists of one task, where the students are supposed to choose one of the topics and write
a 180-200-word text. It is important to mention that the tasks are practical, such as writing a
review, a formal letter of inquiry, or a narrative. For instance, on one of the occasions, the writing
part of the examination consists of the task to write a formal letter of inquiry about a degree
program, about available summer camp jobs, or about a language school. The task comprises
the explanation and the guiding questions, including the aspects of the topic that should be
covered in the letter. The ranking is differentiated and based on four basic characteristics:

e task achievement;

e coherence and cohesion;

e grammar

e vocabulary

Each of the above-mentioned competences is given from 1 to 5 points. Moreover, each
mark relates to a set of criteria referenced descriptors for the four competences. In addition,
it is important to mention that tests are major constituents, as there are positive or negative
outcomes of the test on both teaching and learning processes.

Firstly, tests have considerable influence on teaching strategies, methodology, and the
curriculum [2]. For example, the syllabus and teaching process may be influenced, resulting
in modifications to all the items and strategies, and the teaching is only aimed at helping the
learners prepare for the test, thus failing to reflect the main objectives of the language learning
process. Moreover, several studies emphasized the level of anxiety and fear as special factors
that also impact the learners and teachers.
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Tests are supposed to validate language ability for the learners’ particular purposes. Therefore,
testing tends to have a considerable influence on the learners and language instructors. One of
the central and most valuable elements of tests described in the literature is the outcome, called
‘backwash’ or ‘washback’ [1, 23], which is the impact which every test tends to have on both
the teaching and learning processes [3], [4], [5]- According to the literature analysis, it was also
identified that backwash is an influence on the examination of teachers and learners, which can
encourage or discourage further learning [6, 98]. Consequently, backwash seems to be a crucial
and complex element of testing and deserves to be scrutinized. Therefore, the analysis of the
language instructors’ perspectives, strategies, practices, as well as beliefs and attitudes towards
the testing of writing and preparation for it, might explore the positive and negative sides of the
washback of the examination.

Finally, the paper investigates the analysis of the major grammatical features that have a
considerable effect on the decision-making processes of the raters. It is aimed to contribute to
exploring what the predicting grammatical patterns of the second language learners’ proficiency
from the perspective of the raters. In addition to that, to explore what factors are affecting the
rating process, including washback, possible challenges, and strategies of the examination raters.

Overall, the present paper aims to contribute to the development of the qualitative component
of a PhD thesis in general, focused on validating the Basic English language examination. The
research adopts a mixed-methods approach, incorporating both qualitative and quantitative
methodologies. Within the qualitative domain, interviews serve as the primary data collection
tool. Consequently, the design of a robust and effective interview guide is a critical step in
ensuring the success of this validation process.

Research design and methods

The research method was established on the basis of the existing models for designing
interviews [7], [8], adapted within the context and aim of the present study. The proposed
two effective plans for the interview validating process are the four and ten-scaled models,
respectively. A validation process of eight steps was established for this research (Table 1) and
includes the major steps to be completed for the creation of the valuable qualitative research
instrument.

# Scheduled activity

Step 1 | Extensive review of the related literature

Step 2 | Participation at the Basic English Language Examination

Step 3 | Participation at the preparatory courses

Step 4 | Creation of the first version of the interview guide

Step 5 | Piloting the interview

Step 6 | Creation of the final version of the interview guide

Step 7 | Conducting interviews

Step 8 | Data analysis and interpretation
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The initial stage (Step 1) of the qualitative research process was identified as a review of the
relevant literature. This stage is critically important for the study, as it enables the researcher
to establish meaningful categories by gaining a comprehensive understanding of the research
field and analyzing existing work in the area.

The next stage (Step 3) involves participating in and observing the Basic English Language
Examination, as well as reviewing the examination materials, descriptions, and other related
documents.

The third stage (Step 4) focuses on the preparatory courses, analyzing their management and
effectiveness in preparing students for the writing component of the Basic English Language
Examination. Building on this, the decision was made to apply for a teacher assistant position
to observe and analyze the organization of the preparatory courses. This stage aims to provide
insights into how the preparation process for the examination is coordinated and to understand
the roles of both students and language instructors.

Building on the review of the related literature and the information gained through the
observation of the Basic English Language Examination and preparatory courses, the initial
version of the interview guide was developed (Appendix 1, Step 4).

The subsequent and final stages include piloting the interview (Step 5), refining and creating
the final version of the interview guide (Step 6), conducting in-depth interviews (Step 7), and
performing data analysis (Step 8).

Thus, an eight-step plan has been meticulously designed and scheduled to validate the
interview schedule, ensuring a significant contribution to the qualitative component of the
research.

Interview guide creation and validation

The qualitative part of the research will be based on the analysis derived from the data
collected from interviews with language instructors and raters. For this purpose, the initial
version of the interview guide was constructed (see Appendix 1). On the basis of the extensive
review of the related literature and the examination related documents, there were major
concepts being explored and addressed in the interview guide. Among them are the language
teaching and rating strategies, validity of the test, washback effect, grammatical complexity, and
accuracy.

Additionally, observing the preparatory course and one of the Basic English Language
Examination sessions provided valuable insights into the design and creation of the interview
guide. This involved analyzing the distribution of grammatical features covered in the
preparatory courses, gaining a deeper understanding of the key components and specificities
of the examination, and becoming acquainted with the on-site assessment process.

At the next stage, interviews with the raters will be conducted in order to analyze the raters’
strategies of teaching writing and the methods of rating students’ writing production. In the
initial version of the interview guide, apart from the main aims and objectives of the interview,
there were main topics identified and several specific key questions for each of them. Several
objectives were identified, such as:
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- to recognize the language trainers’ own learning experience

- to identify their practices that are used to teach writing

- to recognize the main strategies of the student’s inspiration and motivation

- to identify the trainers’ beliefs regarding the main functions of the preparatory courses

- to determine the effect of the Basic English Examination on the teaching process

- to explore the raters’ methods of language testing and assessment

- to determine the rating techniques of the raters

- to identify the predictive grammatical features for both high- and low-graded texts

- to outline the main challenges of the teachers and their opinions about the things that
should have been changed

- to recognize the effectiveness of the courses

In addition to this, specific topics and subtopics were also established to meet the aims and
objectives of the study. In particular, the issues that will be addressed during the interview
with the raters include their own experience of learning writing; strategies of teaching writing;
the preparation for the examination, including the main challenges and effectiveness of the
preparatory course; and their methods and strategies of language assessment. Altogether, the
interview guides comprising the particular topics and subtopics were designed to bring to a
successful conclusion meaningful data and reach the goals of the qualitative research.

Piloting the interview guides

First of all, the interview guides will be sent to the interviewees to explain the aims and
major aspects of the interview. However, surely, depending on the way the discussion in each
interview develops, several supplementary questions may be asked during the interviews, too.
The piloting stage is supposed to investigate whether the questions are clear, understandable,
and cover all necessary aspects, as the data will be constructed from the answers and comments
of the participants. As a result, some of the issues may be modified; the number of topics may be
increased or decreased, and specified after the consultation with the lecturers.

The next stage is the piloting phase of the interview trial to be conducted with one of the
raters of the Basic English language Examination in order to check the above-mentioned
elements, which include the timing, the transparency of the questions, and the topics.

Conclusion and discussion

The creation of the interview guide, as a basic constituent of the qualitative interview, is a
complex task. The validating and piloting stages are necessary to design a valuable research
tool. Besides, in order to outline effective questions and elicit meaningful and impressive data,
all the elements of the interview schedule should be tested beforehand.

The study of the writing part of the Basic English examination is centered in this research.
Particularly, the present qualitative part of the research will include the analysis of the interviews
with the language instructors and raters of the Basic English Language Examination.
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The current paper describes the importance of careful planning of the qualitative stage and
demonstrates the building of the qualitative research design. The interview guide, portrayed as
the major research instrument in the present context, is aimed at exploring the main teaching
strategies, identifying significant factors affecting the decision-making process, and other
rating strategies. As writing presumably is one of the most complicated skills to be evaluated,
since it includes various aspects, such as vocabulary, grammar, coherence, cohesion, and style
requirements. Therefore, rating of writing skills is a crucial element of language testing and
assessment field. Overall, the interview guide created should provide considerable impact on
the development of the qualitative part of the presented study and the overall examination
validation project. Furthermore, this paper may offer valuable insights to researchers utilizing
qualitative interviewing methods, serving as an example of interview guide implementation
and research design processes.
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Appendix1

Interview with the raters

Aim: to analyze the language instructors’ strategies of teaching writing and the methods of rating
students’ writing production

Objectives:

- to recognize the language instructors’ own learning experience

- to identify their practices that are used to teach writing

- to recognize the main strategies of the student’s inspiration and motivation

- to identify the teachers’ beliefs regarding the main functions of the preparatory courses

- to determine the effect of the Basic English Examination on the teaching process

- to explore the teachers’ methods of language testing and assessment

- to determine the indicative features of L2 proficiency of low- and high-quality texts

- to outline the main challenges of the teachers and their opinions about the things that should have
been changed

- to recognize the effectiveness of the courses

1. Raters’ own experience of learning and teaching writing

e Their main strategies for improving writing skills

e Which linguistic elements of writing improvement are having primary focus and why? (vocabulary,
grammar, style)

* What are the special techniques and methods of teaching academic writing?

2. About preparation for the Basic English Language Examination

* What are the basic principles and strategies of teaching writing at preparatory courses?

» How are writing skills tested during the courses? (for example, dictations, short papers, reviews, etc.)

» How are the students rated? Are there special criteria for rating writing during the preparatory stage?

e Are the students familiar with the rating system?

¢ Do the students get detailed feedback about their writing?

3. Rating of the Basic English Language examination

* What are the strategies for rating examination papers?

e What are the major criteria to be assessed while giving points for grammar?

* What has more impact on the rate? (for example, accuracy or complexity?)

e Which grammatical features are considered as indices of higher points?

e Which grammatical features are considered as indices of lower points?

4. Challenges

» What are the major difficulties that language instructors meet during the courses?

e What could be changed or modified to improve the effect of the courses?
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K. AzamoBa
ITlumep IlasmaHu amwvlHOAFbl KAMOJAUKMIK YyHU8epcumem, bydanewm, MaxcapcmaH

Cyx6aT GoMbIHIIA HYCKAY/IBIKThI KYPY K9He TeKcepy: Heri3ri aFbl/IIIbIH Ti/liHeH eMTHUXaH
»K00GACBIH TEKCEPYAiH calaJbIK, 3epTTey dAici

Anpgarna. bys Makasiajia canaJjibl 3epTTey 9/lici YIIiH JlepeKTepAi ®KUHaAY/bIH THiIM/I 9/1icTepiHiH 6ipi
OOJIBIN TabbLIATBIH — CyX0aT GOWBIHIIA HYCKAYJIBIKTHI KYpy mpoilieci cunarTtajrad. Cyx6aT 60MbIHIIA
HYCKAYJIBIKTBIH, KYPbLJIbIMbI MEH Ma3MYHbIH MYKHUSAT >XOCHapJjayFa MyMKiHAik 6epeji, >XUHa/IFaH
aKmapaT ayKbIMbIHJla TePeHipeK TaJijjayFa oKeJyi MyMKiH. 3epTTeyAiH 6apJiblK THICTi casiajgapblH
KaMTUTbIH Ma3MYH/Ibl K9HE TepeH CcyX6aT HYCKAyJbIFbIH JAaWbIHAAY MYKHUSAT >KOCHapJay/bl JKoHe
JalbIHABIKTBI KaXkeT eTe/i. EHrisisiren aaic cyx6aTThbl TeKcepy/liH eki 6ap yJrijiepiHe HerisgeJrex.
YCBIHBIIFaH 3epTTeY CyX6aT KYprizyre apHaJifaH HyCKayJ/IbIKThI a3ipJiey kaHe Kypy YAepiciH, coHpai-
aK, 6ap KypbLIbIMJbl NaiifiajlaHa OTBIPBIIN, 3epTTeY/i Kajall TeKcepyre »KoHe CbIHAaKTaH OTKi3yre
60JIaThIHBIHBIH MPAKTUKAJIbIK UJTIOCTPALUSACHIH KopceTeai. Cyx6aT 60UbIHIIA HYCKAYJIBIKTBIH HETi3Ti
MaKcaThbl aFbLILIBIH Ti/liHIH HETi3ri eMTHXaHbIHbIH, canajbl 66JIiri YIliH JepeKTepAi xHUHAY KoHe 0Cbl
ChIHU GaFaJiay nIpolleypPachiH KeHipeK TYPFbIIaH JaMbITYFa YJieC KOCY eKeHiH aTal eTKeH *6eH. YKaJbl,
MaKaJla camaJjibl 3epTTeyILiIep YIIiH KyH/ bl ToXiprbe 6epe/i >kxoHe 3epTTey KypasblH THIMJ] KacayFa
HeMece 6ap 9/[icTeMeHi XKeTiipyre bIKIaJ eTei.

Ty#iH ce3aep: canaiblK 3epTTey 3ici, cyx6aT 60MbIHIIA HYCKAYJIBIK, CyX6aT Kypy, cyx6aT TeKcepy,
cyx6aT 60MbIHILIA HYCKAYIbIKThI KYPY.

K. AgamoBa
Kamouauueckuil ynusepcumem Ilemepa [lasmaHs, Bydanewm, Benzpus

Co3jaHue U Ba/IMAALMs rM/Ja 1o CO3JaHUI0 UHTEPBbIO HA IPUMepe CO3JaHM S
B paMKax KayeCTBEHHOTr0 MeTO/ia B paMKax NPoeKTa N0 BaJuJalui OCHOBHOI'0 3K3aMeHa
N0 AaHVIUHACKOMY SI3BIKY

AHHOTanusA. B JaHHOH cTaThe OMUCHIBAETCS MPOLECC CO3/JaHUS U TPOBEPKHU raifia 111 UHTEPBbIO,
KOTOPBIM SIBJSIETCA OAHHMM M3 HHCTPYMEHTOB cOOpa [JaHHbIX NPU pa3paboTKe KayeCTBEHHBIX
uccneoBaHu. UHTepBbIO-TH/ MO3BOJIIET TUATEJNbHO CIJIAHUPOBATb CTPYKTYPY W CoJlepKaHue
MHTEPBBIO, YTO B UTOTE MOXKET MPUBECTH K OoJiee TJIyDOKOMY aHa/IM3y B paMKax 06'beMa COOpaHHOM
MHbOpMaIUH.

YTOoOBl MOATOTOBUTH COJEpXKaTeJbHOE W IJIyGOKOEe PYKOBOJACTBO IO MPOBEJEHUI0 HWHTEPBBIO,
OXBaTbIBalOlllee BCe 3HAYUMble O0JIACTH UCCIe/J0BaHHUS, HEOOXOJMMO TIIATeJbHOe TJIaHUPOBAaHUE
M TOATrOTOBUTE/NbHBIA 3Tan. Peasn30BaHHBIA METOJ, OCHOBAH Ha [JIBYX CYIIECTBYIOUIHUX MOJeJSX
BAJIMJIAIIMM WHTEPBbIO. B TMpejcTaBJIeHHOM WCCJeJOBAHUM TMOKa3aH IMpollecC pa3paboTKU U
dbopMHUpOBaHUS PYKOBO/CTBA 110 MPOBEIEHUI0 MHTEPBBIO, @ TAKXKe MPAKTHYeCKast UJLJIIOCTPALIUS TOTO,
KaK Ha OCHOBe CYIIeCTBYIOIUX PAMOK MOXXHO TPOBECTH BAJIUAIUIO U allpOGaIMI0 UCCJIeIOBAHUS.

Ba)XKHO OTMETHUTB, UTO OCHOBHAs LieJIb PYKOBO/ICTBA 10 UHTEPBBIO - COOPATh JaHHbIE AJI51 KauecT-
BEHHOW YacTH 6a30BOr0 3K3aMeHa 10 aHTVIMHACKOMY I3bIKY U TOMOYb BHECTH BKJIa/I B IPOI[eCC BaJIUIalluU
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3TOUM BaXXHOM MpoIeyphbl OllEHKU B GoJiee IIMPOKOUN MepcrneKkTHBe. B 1iesioM cTaThbsl JlaeT leHHble
3HAHUSA AJIS UCCeloBaTe/led KaueCTBEHHOr0 aHa/iM3a M CIoco6CTBYeT 3G PeKTUBHOMY CO3JIaHUI0
MCCJIeIOBATEbCKOT'0 UHCTPYMEHTA MJIM COBEPILIEHCTBOBAHUIO CYLIECTBYIOIEN METO0J0TUH.

Ki1rouyeBble C/I0Ba: KayeCTBEHHbIM MeTO/l UCCe[JOBaHUs, TH/L 10 MHTEPBbIO, CO3JJaHUE UHTEPBbIO,
NpOBepPKa UHTEPBbIO, Tailjja [i/isi UHTEPBBIO.
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