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Abstract. Developing methods and ways of teaching for adult learners is one of the
main tasks in modern higher educational institutions and extended educational
systems, because a specialist of the modern progressive society must be not only
a professional in his field and possess a number of skills and abilities necessary
for work, but be proficient in one or more foreign languages. However, in our
experience many specialists neither speak a foreign language at all, nor know
it at a high enough level to run professional operations in a foreign language,
whether it is negotiating or writing a business letter. For this reason, this article
analyses the works of many scientists studying the problems of andragogy, a
science dealing with the specificities of adult education. Not only main negative
psychological factors, interfering the effectiveness of foreign language learning by
adults, are identified but also positive ones, among which there is a high degree
of motivation and the ability to independently control their learning process,
evaluate learning results. A teacher plays an important role in a learning process,
whose main task is to plan a course so that adult learners can achieve by the
end their goals and can apply their knowledge in practice. Therefore, various
communicative methods in teaching adult learners are used to develop speaking,
reading, listening and writing skills, as well as to form a number of competencies
necessary for professional activities and process of communication in a foreign
language. The main objective of this article is to find the effective ways, methods
and strategies in teaching adult learners. The relevance of the study is explained
by the need of specialists with a foreign language knowledge in the modern labor
market; hence, a language learning by adults is highly demanded.
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Introduction

Globalization has a significant impact on education particularly on the way adults learn
English language. Many adults from different cultures and countries seek English educators to
enhance their English skills for various reasons, such as finding a job abroad, enhancing effective
communication at work, improving social status or professional mobility.

Nowadays, it is far more frequent and popular to go back to school and continue one’s
education well after initial graduation. Thus, it is crucial to understand the principles of
andragogy for teaching adults.

Just as pedagogy deals with learning in relation to children, andragogy seeks to understand
the impact of education on adults and how to optimize instruction for the specific needs of
this age group. Thus, educating them refers to techniques and practices optimized for effective
teaching of adult learners, which is the ultimate goal of the corporate training and development
sector.

Andragogy inspires educators to better connect learning experiences to what adult learners
already know. Allowing for personal input, better pacing, and review and review of knowledge
helps adults apply the knowledge they already have to new topics they face.

Although several studies have attempted to discuss the andragogy and its principles, only
few studies investigate its implementation and the practical guidance on how to employ each
characteristic in the teaching and learning process.

In accordance with difference between andragogy and pedagogy, it can be highlighted that
there are several significant differences between andragogy and pedagogy.

In terms of learning orientation, children generally study to pass tests, whereas adults have
specific reasons for their learning. The teaching and learning process in education is typically
guided by educators, while adults often take a self-directed approach. Another difference lies in
learners” experiences; children usually have fewer experiences compared to adults, who possess
a wide range of life experiences. Readiness to learn also varies; children’s readiness is influenced
by educators’ preparations, while adult learners are usually motivated by their desire to acquire
new knowledge relevant to their lives. Finally, students’ learning orientation differs: children
often focus on curriculum content, while adult learners tend to be more self-directed in their
studies.

The last is students” motivation. In this factor, the difference is visible because children
tend to be extrinsically motivated while adults are more intrinsically motivated. Due to the
differences in the way of adults and children learn, it is pivotal for educators to consider the six
characteristics of andragogy when teaching adults.

Literature Review

The term andragogy as used by several researchers is most closely associated with Malcolm
Knowles, a teacher who had contributed immensely to the field of adult learning. Andragogy
coined by a German educator named Alexander Knapp in the year 1833 which was later
popularized by Knowles in the 1960s [1]. According to Knowles, andragogy is the art and science
of adult learning, hence andragogy refers to formal and informal learning engagement by an
adult [2].

Andragogy as a term is equivalent to pedagogy. Andragogy emanated from the Greek word
“man-leading” while pedagogy means “child leading” [3]. In his study, Graham [4] affirms that
Knowles was convinced that adult learning had to be self-driven. Rather than having teacher-
centric education is, adult learning should be centered on the students and teach them the power
of self-motivated learning.

Andragogy is anchored on the premise that educators coordinate the learning process
and facilitate the acquisition of content by the learners. Robinson [5] notes that andragogy
encourages the involvement of learners in their learning experiences and sets the parameters of
those experiences.
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Rather than following the traditional approach he emphasized the mutual engagement
between the facilitator and the learner. Similarly, McCall [6] claimed that andragogy gives more
attention to the learning process and internalizing the needs of the learners rather than the
teaching process and the educators’ delivery.

However, the vocal points of andragogy as originally developed by Eduard Lindeman and
revised by Knowles [7], is based on six main assumptions:

® Adult learners need to know: Adult learners will always appreciate if they know the value
of their learning and why they need to learn.

* Self-concept of the learners: Adult learners are self-directed, independent and autonomous
in their learning.

* Experience of the adult learner: The prior experience of the adult learner is a huge
repository of resources for learning. The adult learner is inclined to learn by drawing from their
reservoir of experience.

* Adult readiness to learn: Adults at any point in time are ready to learn what they believe
they need to know.

¢ Orientation to learning: The orientation to learning for any adult is to materialize for
immediate use. Adult learning orientation is problem centered, life focused and learner-centered.

* Motivation to learn: The adult learner is more intrinsically motivated than extrinsically.

They desire the value of learning.

In the field of pedagogical science, the philosophical and methodological foundations of
adult education have been formulated, the initial provisions of andragogy have been developed
and substantiated, and trends in the development of andragogic education of adults have been
determined (Vasilkova T.A., S.G. Vershlovsky, Lindeman E.K., Mitina A.M. Knowles M., V.G.
Onushkin, E.I. Ogarev, V.I. Podobed, D. Savichevich, Rachal L., Makatova Zh.A., Taubaeva
Sh.T.). Ideas that emphasize the leading role of the individual in the development of society and
his own personality, personal freedom, responsibility, and the intrinsic value of existence (A.
Maslow, K. Rogers) had a significant influence on the development of andragogy.

Materials and Methods

This study incorporates semi-systematic literature review, theoretical research methods
(analysis of scientific literature, modeling, comparison, generalization); study and analysis
of world and domestic experience in the field of androgogical education and empirical
(questionnaire, interview, study of products of activity, study of documents, method of expert
assessments), scientometric methods. Semi-systematic type of review is also known as a narrative
review approach that is designed for reviewing different types of topics and these topics have
been conducted by diverse groups or researchers. To find supported and relevant literature,
keywords such as ‘andragogy’, ‘pedagogy’, and ‘adult learning” had been utilized in order to
reach information from various journals and databases. Using these keywords and selecting the
publication year between 2014 and 2024, the researchers selected and reviewed relevant journal
articles from a total of 16 thousand results. Articles were chosen for peer review due to the
current issue, quality, relevance.

Discussion and Results

Our analysis of studies and various publications covering the period 2014-2024 showed that
lifelong learning was explained using different concepts based on the research area and trends.
An overview of concepts related to lifelong learning can be found in Table 1. Analysis of those
concepts revealed that the most prominent concepts were lifelong learning skills, lifelong learning
competencies, and the three types of lifelong learning (formal, non-formal, and informal).
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Table 1. Analysis of concepts related with lifelong learning

Concepts Authors
Adult education Mandal (2019); Tsatsaroni & Evans (2014)
Assessment Matsumoto-Royo (2022)

Attitudes toward learning and individual
lifelong learning behavior

Lavrijsen & Nicaise (2017)

Educational technology Sen & Durak (2022)
Integrated framework of lifelong | James (2020); Panitsides (2014)
learning

Learning achievements Omirbayev (2021)

Lifelong learners Bagnall (2017)

Lifelong learning competencies

Council of the European Union (2018); Grokholskyi et
al. (2020); Kwan et al. (2017); Omirbayev (2021); Shin &
Jun (2019)

Lifelong learning experience

Shin & Jun (2019)

Lifelong learning skills

Deveci (2022); Karatag et al. (2021); Moore & Shaffer
(2017); Omirbayev (2021)

Lifelong learning tendencies

Matsumoto-Royo et al. (2022); Nacaroglu et al. (2021);
Sen & Durak (2022)

Three types of lifelong learning (formal,
nonformal, and informal)

do Nascimento et al. (2018); Walters et al. (2014); Yang et
al. (2015); Yen et al. (2019); Yorozu (2017)

The following sections review different use of andragogy in teaching English and analyze
their implementations to ensure professional mobility.

Researchers such as Scott, conducted a study of university students in literacy courses, and
proposed that an andragogical approach to teaching and learning could potentially serve as a
model for better literacy practices in education. Inquiry learning, which is one of the techniques
in andragogy, can also be applied to junior high school students. Research conducted by
Sinulingga shows that the inquiry learning model is applied to physical health lessons, showing
better learning outcomes than direct learning. Determining the learning model in teaching and
learning activities will help the success of students.

The application of andragogy principles to educators is also strengthened by research
conducted by Anderson & Boutelier entitled to unite andragogy with the professionalism of adult
performance in the teacher’s initial preparation program. This research identified that the best
way to support professional learning through andragogy is by applying skills, identifying growth,
building relationships and flexibility. Teachers as learners in training, require the application of
self-contained content with a collaborative process for immediate and sustainable effectiveness.
The suggestion in this research for the success of the teacher preparation program in the future
is to provide program instructors who are professional in andragogy and applied consistently in
all program institutions so that they can support students to improve professionalism. Inquiry
learning to build and support peer relationships is also emphasized in this study.

Key principles of andragogy include self-direction, prior experience, readiness to learn,
immediacy of application, motivation, and problem-centered learning.

Lifelong learning and andragogy are closely intertwined concepts in the field of adult
education. Andragogy, the method and practice of teaching adult learners, provides the
theoretical foundation and practical strategies necessary for fostering a lifelong learning society.

The connection between lifelong learning and andragogy is evident in the way andragogical
principles and practices underpin the development of a lifelong learning society. Andragogy
provides the necessary theoretical and practical framework to support adult education, adapt
to technological advancements, and contribute to economic and social development. The
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role of andragogues is crucial in facilitating these processes, ensuring that adult learners can
continuously acquire and apply new knowledge and skills throughout their lives.

Using English language teaching as a means of professional mobility.

It has been known that most the college students face problems in communicating in English,
especially in non-English-speaking country. The main cause is the teacher failed in choosing
the appropriate approach for students. Further, it is necessary to choose a proper approach for
college students for teaching speaking skills. From a philosophical point of view, there are two
sorts of teaching approaches. These are the andragogy and pedagogy approaches. Andragogy is
used for adult learners, and pedagogy is used for young learners. Seen from their age, students
at colleges are positively categorized into adult students.

Strategies for effective teaching of English to adult learners for professional development.

The study has implications for English language school educators’ preparation, development,
and support. By providing an overview of the what, why, and how of digital tool use for English
language teaching, educators, school leadership, and professional development providers can
develop a better level of awareness of how to prepare educators with the tools they need for
the digital realities of schools. Therefore, ensuring they have the competencies required for
teaching with technology. In addition, this study provides a model for understanding the context
and subject-specific bidirectional relationship between tools, their affordances, and educators’
professional tasks [8].

The andragogic approach to professional mobility through teaching English is an effective
way of empowering adult learners to take control of their learning process. In teaching English,
the principles of andragogy are particularly relevant because most adult learners have specific
goals in mind when they decide to learn English. They want to improve their job prospects,
communicate better with colleagues or clients, or simply enjoy traveling more confidently. By
using an andragogic approach, educators can tailor their lessons to meet these specific needs
and interests. Moreover, the use of technology in language learning has made it easier for adult
learners to take control of their learning process. Online resources such as videos, podcasts,
games, and social media platforms provide opportunities for self-directed learning outside the
classroom.

Professional mobility is an essential goal for many language learners. The ability to
communicate effectively in English can open doors to new job opportunities, career advancement,
and international business relations. Andragogy, the teaching approach aimed at adult learners,
can be a useful tool in facilitating professional mobility. Andragogy recognizes that adult learners
have unique needs and motivations that differ from those of traditional students. To support
professional mobility among language learners, andragogic strategies such as self-directed
learning, experiential learning, and problem-based learning can be employed.

These methods allow adult learners to take control of their own learning process by setting
goals and objectives that align with their career aspirations. Moreover, andragogy encourages
active participation in the learning process. This approach emphasizes the importance of practical
applications of knowledge gained through classroom instruction. By incorporating real-world
scenarios into language instruction, learners can better understand how to apply their newly
acquired skills in professional settings.

When it comes to teaching English for professional mobility, an andragogic approach is
highly effective. This approach recognizes that adult learners have unique needs and preferences,
and that they learn best when they are actively involved in the learning process. Therefore,
principles of andragogy must be applied in teaching English for professional mobility.

Firstly, the teacher must recognize that adult learners are self-directed. They know what
they want to learn and why they need to learn it. Therefore, educators should involve them in
setting learning goals and objectives.

Secondly, adult learners bring a wealth of experience into the classroom. Educators should
capitalize on this experience by creating opportunities for them to share their knowledge with
each other.
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Thirdly, adultlearners prefer practical and relevantlearning experiences. Therefore, educators
should provide real-life examples and scenarios that relate to their professional contexts.

Fourthly, adult learners need a safe environment where they can take risks without fear of
failure or embarrassment. Finally, educators must recognize that adult learners have different
learning styles and preferences.

When it comes to teaching English to adults, an andragogic approach is essential for
effective learning. This approach focuses on the learner as an adult with unique experiences,
needs, and interests. Therefore, the methods and techniques for implementing an andragogic
approach must consider this adult perspective. Firstly, educators must encourage learners to
take responsibility for their own learning. This means involving them in setting goals, planning
lessons and evaluating their progress. Secondly, educators should make use of learners” prior
experiences by linking new concepts to what they already know.

Thirdly, an effective way of teaching English to adults is by facilitating group discussions
where everyone participates.

Another technique is using authentic materials such as newspapers or magazines that are
relevant to learners’ interests or professions. Educators can also use simulations or role-plays that
relate to real-life situations as a way of practicing language skills. In conclusion, an andragogic
approach recognizes that adults have different motivations for learning English compared to
children. The adoption of an andragogic approach to professional mobility through teaching
English presents both challenges and benefits.

One challenge is the need for educators to shift their mindset from a traditional
teacher-centered approach to a learner-centered one. This requires educators to become
facilitators, creating a supportive learning environment that encourages learners
to take responsibility for their own learning. However, the benefits of adopting an
andragogic approach are numerous. Learners are empowered to take ownership
of their learning process, which leads to increased motivation and engagement.
Additionally, learners can apply what they learn in real-life situations, increasing the relevance
and practicality of the skills they acquire. Moreover, an andragogic approach promotes lifelong
learning by emphasizing critical thinking, problem-solving skills, and self-reflection. These
skills are essential for individuals who wish to be competitive in today’s rapidly changing job
market. In conclusion, although there may be challenges associated with adopting an andragogic
approach to professional mobility through teaching English, the benefits outweigh them by far.

One of the most effective ways to understand how the andragogic approach can be applied
in teaching English for professional mobility is through case studies or examples of successful
implementation.

One such example is the “English for Work” program in Australia, which aims
to develop the language skills of adult learners so that they can succeed in their
chosen profession. The program uses a range of andragogic techniques, such as
collaborative learning, problem-based learning, and self-directed learning, to engage
learners and ensure that they are actively involved in their own learning process.
Another example comes from the United States, where many community colleges offer courses
in English for specific purposes (ESP) that are designed to meet the needs of adult learners who
are seeking employment or career advancement. These courses use an andragogic approach
that emphasizes learner autonomy and encourages students to take responsibility for their own
learning. As a result, many students have been able to improve their English language skills and
find better-paying jobs or advance in their current careers.

The future prospects of incorporating andragogy in language learning programs aimed
at enhancing professional mobility through English proficiency are promising. Andragogy,
which is a teaching approach geared towards adult learners, recognizes the unique needs and
motivations of adult learners and emphasizes learner autonomy, active participation, relevance,
and practicality. This approach can be particularly effective for professionals who need to
learn English as a second language to advance their careers or achieve international mobility.
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Incorporating andragogy in language learning programs can help learners acquire the specific
linguistic skills and cultural knowledge needed for their professions.

In conclusion, an andragogic approach to teaching English can empower language learners
with the skills necessary for professional mobility.

Discussion.The results of our review showed that theoretical papers, such as reports, policy
document, and lifelong learning concepts were generally much more extensive than empirical
studies. Despite attempts to formulate new lifelong learning theories and apply existing ones,
researchers have yet to develop a strong theory of lifelong learning. Consistent with the results of
our systematic review is Steffens (2015) assertion that no single theory of learning can adequately
account for all types of lifelong learning.

The prior studies” use of lifelong learning concepts can be the basis for further studies to
build comprehensive theoretical frameworks in line with the current situation. This study’s
concept analysis identified lifelong learning skills; lifelong learning competencies; and formal,
nonformal, and informal learning as the most salient concepts.

The concept of andragogy as applied to the teaching and learning of adult learners has
history that dates back to some decades. Issues with andragogy in relations to adult learners
remain one of the major discussions in the field of adult learning [9]. Concerns about meeting the
literacy needs, integration, and social inclusion of adult learners in yielding the desired results in
developed countries, with many currently acquiring the needed content knowledge.

Andragogy is a method that specifically focuses on supporting adults’ learning addressing
several characteristics of adult learning [10]. From the result section, it can be highlighted that
the six principles of Andragogy can be applicable in designing teaching and learning materials,
teaching methods, and assignments.

It can be also pointed out that andragogy has six assumptions in describing adult learners’
characteristics:

1) An adult is someone who has an independent self-construction (self-concept);

2) An Adult has more experience than children (experience);

3) An adult has a readiness to learn (readiness to learn);

4) An adult is highly affected by internal motivation than external motivation (motivation);

5) An adult often knows the reason why he/she learns something (need to know);

6) An adult is a problem-centered rather than subject-centered (problem center learning).

Similarly, Hughes and Quinn [11] argue that there are several general characteristics of adult
learning:

1) The process of adults’ learning is continuing, not starting;

2) Adults have a set of experiences;

3) Adults have knowledge and values;

4) Adults have aspirations and intentions in situational learning;

5) Adults have learning expectations;

6) Adults have a competing interest;

7) Adults employ phase of learning. The way scholars classify these characteristics may
seems different but these actually imply similar meaning and characters.

Based on the results of the researcher’s analysis of various research results conducted in the
last 7 (seven) years related to the implementation of andragogy principles in adult education
in various educational settings in society, the researchers found that there was significant
consistency in the studies conducted. A number of studies have shown that the use of appropriate
andragogical methods in the learning process for adults can improve learning outcomes, optimize
the potential of students, and lead to the achievement of the expected learning goals. In fact, a
study mentions that inquiry techniques, which are thick with andragogical learning, can also be
applied to junior high school students and show better learning outcomes than direct/traditional
learning.

Other studies have also shown that the implications of andragogy in adult education are
not rigid. The key to hope in andragogy is to practice compassion and caring ethics, value
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learning across the spectrum of formal, non-formal and informal contexts, support and activate
society as a learning ecosystem, recognize lifelong learning as a human right regardless of
age and status, starting from the assumption and respect for the social and collective nature
of learning and regard networks as a means of action and learning. Integration and support
from all parties, including tutors/facilitators, students, managers of educational institutions and
even the government, is indispensable in the implementation of andragogy for adult education.
Overall, the research results reviewed support the positive influence of the implementation
of andragogical principles in various settings of adult education in society. However, further
research is needed to further strengthen the concept of andragogy, andragogy development and
innovation, as well as broaden our insights about the application of andragogy in a broader
scheme. Future research in the field of andragogy will provide stronger evidence and can serve
as a guide for andragogy practitioners in various educational settings, both formal and non-
formal. The approach and application of andragogy in non-formal learning will foster students’
learning motivation because it is planned together, and facilitates understanding in the learning
process because it is based on the experiences of students.

A study on the application of andragogy in education was carried out by Danial who
conducted research using a descriptive qualitative approach regarding the application of
andragogy principles in life skills education programs to increase the resilience of entrepreneurs
conducted at a course and training institution sewing department. The first thing the institution
manager does is identify the needs of students to find out their learning goals and targets for
attending the tailoring course. Identification of needs is also needed to plan and solve problems
that occur when students experience difficulties. The institution also prepares a comfortable
room, in addition to facilitating students with adequate facilities, allowing them to freely express
their sewing experience and review problems and solutions in every meeting. Student experience
is a source of learning. The format of learning in this institution is 70% practice and 30% theory.
Evaluation is carried out by institutions with competency tests after students have completed
each level. Evaluation is carried out to determine the knowledge and skills of students. The
results of applying the principles of andragogy in course and training institutions can make the
learning process comfortable, students are free to express themselves and experience and can
increase the resilience of students to become skilled and reliable entrepreneurs.

Conclusion

Andragogy is a learning theory discussing the way to assist adults in learning. This
study has explored the concept of Andragogy, reviewed its six characteristics, and provided
several suggested implications on how to apply its characteristics in the teaching and learning
processes. The suggested applications of the principle of andragogy have also adjusted to the
teaching process of current pandemic situations. Many researchers have studied the implication
of andragogy, but only a few studies discuss how to apply each six principles in both face-
to-face and virtual teaching and learning processes. The implication of six characteristics
of Andragogy, furthermore, can be integrated in teaching methods, designing learning
materials, and structuring the assignments for supporting adults learning. The difference
between Andragogy and Pedagogy as well as the direction for future research have also been
discussed. The main differences of these two learning theories can be highlighted from the six
characteristics of andragogy: learning experiences, learning orientation, learners” self-concept,
readiness to learn, motivation, and students’ orientation. Further study that primarily focuses on
the implementation of six assumptions for English Language Learners (ELLs) in an English as
a Foreign Language (EFL) context need to be conducted in order to provide more practical and
meaningful implications for educators teaching adult learners in teaching.

In the 21st century, we all need to be lifelong learners. Our world is changing around us in
such a frantic pace that if we do not continue to grow and develop; we will soon be left behind. We
need to keep our skills sharp and up to date so that we have an edge in all we do. In conclusion,
higher education is undertaking the important function to diffuse civilization, train talents,
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innovate science and technology and cater for the society which take on the lofty and divine
mission in the construction of life-long education system. Higher education must emancipate the
mind, change the idea to cultivate high quality talents who possess solid foundation, innovative
thinking and practice ability.

Literature research results to understand the implications of applying the principles of
andragogy in various educational settings in society show positive findings. The results of the
researcher’s analysis of the research results show that the application of andragogy principles
in adult education can increase resilience, learning motivation, facilitate understanding in
the learning process and be able to improve better learning outcomes. It should be noted that
the teacher’s ability to manage learning also affects the competence of students to achieve the
expected competency standards.

Educators must understand the principles of both pedagogy and andragogy so that the
strategies used in the learning process are in accordance with the conditions and characteristics
of their students. This understanding is very necessary to produce competent student outcomes
in accordance with predetermined learning objectives. The role of the government is also needed
regarding policies in the development of adult learning. This literature review provides a basis
for the development of further research related to the application of andragogy in adult learning.
The various methods used in the studies studied, the variability of the subjects and the responses
of the research subjects have a role in the research results. Suggestions for future researchers,
is that a good instrument needs to be developed to be able to measure the implications of
andragogy appropriately so that the results of the study can empirically become a solid guide
for practitioners. In addition, much needed research development and innovation in andragogy.
Because the learning needs of adults are getting bigger along with the times and the complexity
of life’s problems.

The authors of this article encourage discussions in universities of how using andragogy
advances adult learning. Moreover, it is hoped that the andragogical approaches identified in the
article will serve as examples that can be used to expand the learning outcomes of adult learners.
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A.I. Aderosa’', A.M. Korrex*, /1.X. ApnHOBa*
! Kasaxcxuii HAuUoHaAbHbliL yHusepcumem um. arv-Papadu, Aamamor, Kasaxcman
? Kerxkexoavekas uikoaa zopoda Ilasrodap, Ilasaodap, Kasaxcman

ITpuMeHeHe MPUHIMIIOB aHAPATOTVKY IIPY OOYIeHNN MHOCTPAHHOMY SI3BIKY (Ha
IpyMepe aHT AMICKOTO SA3bIKa)

Annorams. PaspaboTtka MeTo40B U CIIOCOOOB OOy4yeHUs B3pOCAON ayAUTOPUU SIBASETCA
OAHOJ 13 TAaBHBIX 3a4ady COBPEeMEHHBIX BBICIINMX y4eOHBIX 3aBeJeHII U CUCTeM AOIIOAHMUTEeALHOTO
oOpaszoBaHILs, BeAb B COBpeMEeHHOM IIPOTPecCMBHOM 0ODIIlecTBe CIelaAlCT 40AKeH ObITh He TOABKO
npodeccroHaA0M B cBoelt 00AacTu 1 061a4aTh ps140M HEOOXOANMBIX A5 paOOThI HABLIKOB V1 YMEHMTA,
HO U BAaAeTh OAHUM MAM HeCKOABKMMI MHOCTPaHHBIMU s3bIKaMu. OgHaKO COBpeMeHHBIe peaany
IIOKa3BIBAIOT, UTO DOABIIMHCTBO CIIeLINaAMCTOB AN00 BOBCe He BAajeeT MHOCTPaHHBIM SI3BIKOM, 41100
3HaeT ero Ha He0CTaTOYHO BEICOKOM YPOBHE A5 OCyIIleCcTBAeHI: IpOo¢eCcCOHaAbHOI AesATeAbHOCTU
Ha MHOCTPaHHOM s3bIKe, OyAb TO BeJeHMe IIeperoBOpOB MAM HalllcaHue geaosoro mucbMa. Ilo
9TOM IpUYMHE B AQHHON CTaThe ObLAM IPOaHaAM3UPOBaHBEl PabOTEI MHOTMX aBTOPOB, M3YyYalOIIIX
IIpo0AeMBl aHAPAroTUKI — HayKM, 3aHUMaIoOInIics crienndukoii ooydenns B3pocasix. Hamm Opran
BBISIBAEHBl He TOABKO OCHOBHBIE IICMXOJAOTMYeckue (pakTopsl, IpersTcTsyionie 5(QeKTUBHOMY
U3Y4EeHNIO MHOCTPaHHLIX S3BIKOB B3POCABIMY, HO U IIOAO0KNUTeAbHbI, CPeAV KOTOPBIX MOKHO Ha3BaTh
BBICOKYIO CTeIleHb MOTHMBALMM M CIIOCOOHOCTb CaMOCTOsTeABHO KOHTPOAMPOBATL CBOI IIpOLiecc
oOyueHns, OLleHnBaTh pe3yAbTaThl oOydenms. HemaaoBakHy10 poab B IIporecce oOydeHIs UTpaeT
caM IpenoJaBsaTelb, OCHOBHOI 3aJadell KOTOPOTO ABAseTCs IAaHMpOBaHMe Kypca TaKM 00pa3oM,
94TOOBI OOyyYaloIyecs 10 OKOHYaHUIO Kypca AOCTUIAM IOCTaBA€HHON IleAM ¥ MOTAM IIPUMEHUTDH
CBOM 3HaHI:A Ha npakTuke. [losTomy B 00y4eHnu B3pOCAOil ayAUTOPUN IPUMEHSIOTC pa3ANdHbIe
KOMMYHHUKaT/BHbIE METOABI, ITO3BOASIONINE Pa3BUTh HABLIKM TOBOPEHM:, UTeHUs, ayAMpOBaHI
U IMCbMa, a Takke cPOPMUPOBATH Psij KOMIIETEHIINII, HEOOXOAUMEIX A4 NpodeccuoHaAbHOM
AesATeABHOCTM M IIpollecca KOMMYHMKAIIMM Ha MHOCTPaHHOM s3bIKe. OCHOBHOI 11eAbl0 JaHHOTIO
UCCA€AOBaHNUs SBASETCS BBISIBAEHUE OCHOBHBIX B(PQEKTUBHBIX CIIOCODOB, METOAOB WM CTpaTeruii
B OOy4YeHMM B3pOCAON ayAuUTOpuUHU. AKTyaAbHOCTh MCCAeAOBaHMU:A BbIpa’kaeTcsl B TOM, 4TO Ha
COBpEeMEHHOM pPBIHKEe Tpy4a HeJ0CTaTOYHO MHOIO CIIeIIaAMCTOB CO 3HaHMeM MHOCTPaHHOTIO s3BIKa,
OTCIO4a UM BLICOKIIL CIIPOC Ha €r0 M3ydeHue B3POCA0il ayAUTOPUeIA.

KarougeBble caoBa: aHJparormyeckmuii II0AXOJ, aHAparoruka, B3POCABI CTYAEHT, U3ydeHle
AHTAMIICKOTIO S3bIKA.
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Application of andragogy principles in teaching foreign language (using English as the example)

A.l. AGetosa', A.M. Kornrex*!, 4.X. ApnHoBa*
'OA-Dapabu amoindazor Kasax yammuix ynueepcumemi, Aamamot, Kasaxcman
? Kertokexoa mexmebi, Ilasrodap, Kasaxcman

IleT TiaiH OKBITYAa aHApPArorys IPUHIIMITEPiH KOAAaHY (aFbLAIIBIH Tiai HeriziHAe)

Angaatna. Epecek ayAUTOPUSHBI OKBITYABIH 94iCTepi MeH a4icTepiH a3ipey KasipTi JKOFapsl OKY
OpBIHAApPBl MeH KOChIMIIIa OiliM Oepy >KylieaepiHiH Herisri MiHAeTTepiHiH Oipi O0AbBITT TaOBlAaAbL,
OJITKeHi Ka3ipTi mporpeccusTi KOFaMAa MaMaH ©3 calachIHBIH KociOM MaMaHBl DOABII KaHa KoiMaii,
Oipkarap garablaapra ue 00Aybl JKoHe JKYMbBICKa KaskeTTi KabideTTepai, coHbIMeH KaTap Oip HeMmece
OipHerte mer TiadepiH MeHrepyi Kepek. /lereHMeH, Kasipri 3aMaHFBI IIIBIHABIK MaMaHAapABIH
KOIIiAiriHiH He IeT TiAiH MyadeM OiAMeNTiHIH HeMece Keaiccesiep HeMece icKepaik XaT Kasy
CUAKTBI KociOM KBI3METTI IIIeT TidiHAe Ky3ere achIpy YIIIiH JKeTKiAiKTi >KOFaphl AeHreiide OiAMeNTiHIiH
koepceTteai. Ocpl cebenTi Oya Makadada aHAparok1Ka MaceleAepil 3epTTeiTiH KeIITeTeH aBTOpAapAbIH,
eHOeKTepi TaaAaHADI - epeceKTepAi OKBITY epeKIlleikTepiMeH alfHaAbICaThIH FEIABIM. Bis epecekTep il
IIeT TiaAepiH TMIMAI MeHIepyiHe Keaepri KeATipeTiH Heri3ri ICUXO0AOIMAABIK (aKTopAapAbl FaHa
eMec, COHBIMEeH KaTap oH ¢akTopaapAbl Aa aHBIKTaAblK, 0AapAblH illliHAe MOTUBAIUAHBIH KOFaphl
AeHreifi >KoHe OKy IIpOIleciH o3 OeTiHIIle DacKkapy >KoHe OKy HoTMKeaepiH Oaralay MyMKiHAIri 6ap.
OkpITy mpolieciHze MaHBI3ABI POAAi OKBITYIILIHBIH ©3i aTKapa/bl, OHBIH HeTi3ri MiHAeTi — KYpCTBIH
COHBIHAA CTyAEHTTep ©3 MakcaTblHa >KeTeTiHAell >KoHe aaraH OidiMaepiH IpakTukajga KoaAjaHa
aJaThIHA@M KypcThl >Kocrnapaay. COHABIKTaH epecek ayAUTOPMSIHBI OKbITyJa coiiley, OKy, ThIHAAY
JKoHe >Kasy JargbldapblH JaMBITy YIIIH, COHBIMEH KaTap KoaciOM ic-opekeTke >KoHe INeT TidiHJe
KapbIM-KaThIHAC ITpoOlleciHe KaKeTTi OipkaTap Ky3bIpeTTepAi KaAbIIITacTRIPY YIIiH o9pTYpPAi KapbIM-
KaTbIHAC 94icTepi KoAdaHblaaabl. by sepTreyain Herisri MakcaThl — epecek ayAMTOPWSHEL OKBITYABIH,
HeTi3Ti TUiMAl >)K0AAapBlH, 94iCTepiH JKoHe cTpaTernsAlapblH aHbIKTay. 3epTTeyAiH ©3eKTiairi Kasipri
eHOeK HapBIFbIHAA IIeT TiAiH OileTiH MaMaHAapAbBIH >KeTKiAiKCi3airinae, COHABIKTaH epeceKTepAiH
OHBI YIIpeHyTe geTeH CYpPaHbICBIHbIH JKOFaphl eKeHAiriHae.

Tyitin ce3aep: aHgparorukaablk ToCia, aHAparormka, epecek OKyIbl, aFbLAIIBIH TidiH yIipeHy.
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