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Identifying and Fostering Gifted University Students Across
English Language Skills

Abstract. Being a gifted and talented learner may mean having academic and creative skills
that are above the norm in the classroom. This small-scale study that lasted 12 weeks explored
how English language skills (reading, writing, speaking, and listening) in tandem were
improved among Kazakhstani Pre-service English teachers.

Gardner’s (1983) Multiple Intelligence and Vygotsky’s (1978) Zone of Proximal Development
(ZPD) were used as theoretical frameworks. A total of 20 (12 females and 8 males) respondents
participated in the study. In addition to the pre-course, mid-term, and post-course English
language assessments, each week’s assessment and survey data were collected. The language
assessments showed improvement in participants’ language skills; whilst survey data indicated
two prevalent themes: the importance of the intervention for professional development and
the importance of scaffolding. Limitations of the study included the lack of standardized
measurement tools for language assessment. The study recommends further research that
involves a larger sample with equal gender representation to enable the generalization of the
outcome.
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Introduction. In Kazakhstan, the concept of human development is analyzed using strategic
documents such as Kazakhstan-2030 and Kazakhstan-2050 [1]. The documents contain the
sectoral programs of regional and national action plans which include poverty reduction, health,
and education improvement of the population. Ever since Kazakhstan gained independence in
1991, it has been experiencing growth in many areas of life including education. In 1996, an
important document regarded an extra classroom provision for gifted students [2]. This enabled
the creation of conditions for achieving academically further. The document identified the type
of school for gifted students: A special school for gifted children is a type of comprehensive
school, aimed at the teaching and training of children showing a wide range of intellectual
abilities and special talents in different subjects. This apparently gave the green light for an
education system different than the Kazakhstani system. Currently, there are various schools in
Kazakhstan for gifted students, and, Astana (the capital city) has seen the emergence of schools
using academic standards that are different than Kazakhstan, such as Nazarbayev Intellectual
School, International School Miras, the school for gifted children Zerde, the Kazakh-Turkish
Lyceum, the international schools Nur Orda and Haileybury.

Since 2011 Kazakhstan adopted the State Program for Development and Functioning of
Languages in the Republic of Kazakhstan for 2011-2020 which recognizes Kazakh as the state
(national) language, Russian as the official language used alongside the Kazakh language, and
English as the international language. Thus, trilingual education has been launched in 33 schools
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including those for gifted students (the Republican Scientific and Practical Center “Astana
Daryny”) [3], [4].

In general, the Kazakhstani educational system is expected to incorporate the skills of
innovation, creativity, and critical thinking into the school curriculum. Likewise, universities
provide such opportunities for students in the form of scholarships, grants, student exchange
programs, work, and travel programs with the aim of improving the educational outcome for
students. Similarly, authors of the Kazakhstani Mapping Digital Media project urged that it
underpinned the citizen’s provision of reliable and abundant information. Equally, the authors
focused on the importance of being aware of the changing technology that could affect locally
and internationally [5, p.76]

The aim of the study was to explore how the linguistic skills of Kazakhstani gifted students
further improved and to understand their perception of learning English in this study. Firstly, the
context of linguistic giftedness in Kazakhstani will be explored to serve as a springboard for the
study. Then, the method used to collect data for the study will be detailed after which the finding
will be explored before concluding the paper.

Literature Review

Linguistic Giftedness Model in Kazakhstan

Giftedness is one of the most controversial notions in education (Heller, 1989; Howe, 1990;
Berger, 1991; Feldhusen 1991; Eysenck et al., 1993; Heller et al., 1993; Gagne 1995; Freeman
1998; Faulkner 2003; Monks et al. 2005; Tadeyev, 2008; Davletova 2012 [6, p.5]; Yakavets 2014
[7, p.515-517]. However, Faulkner’s (2003) work Predicting Gifted Foreign Language Learning
and Performance emphasized the controversies around the notion of giftedness and adapted the
definitions by Porter [8, p. 78]. Faulkner notes that Porter reflects on the diversity of definitions
and points out that there is a lack of clarity. Although the notion of giftedness appears to be
universal, its definition and method of identification are actually more complex because differing
ideologies and assumptions give rise to diversity and controversy in definition and consequently
in assessment.

Furthermore, Faulkner (2003), stressed that according to Sternberg and Davidson (1986),
giftedness is a structured notion by society rather than a natural discoverable phenomenon
that is far from being static [8, p.87]. Similarly, Faulkner highlights that Howe (1990) raised
an important point in which he rejected the existence of direct relationship between genetic
factors and being gifted claiming that ‘the idea that genetic factors severely limit the success of
individuals is false’.

The definition by Sternberg and Davidson opened anew perspective on giftedness particularly
the statement that “giftedness is not a fixed construct” [9, p.56]. During the preparation phase of
the study, we adhered to this statement to successfully identify the gifted students as well as to
test their performance throughout the course.

With the fast and growing development in the world society, it is obvious that working
with gifted students would require more means and more new education techniques. The
advantage of Kazakhstani education is that it turns to foreign educational experiences and
incorporates them into its education system which can be beneficial for society. Recently, the
economic growth in the country prompted technological improvement in education. There
are more schools equipped with all the necessary means to deliver the appropriate provision.
Moreover, Kazakhstani educational institutions follow new trends in education which enable
many opportunities to be accessed such as foreign libraries in an electronic method. This study
has direct relevance to the government’s 2011 three-language policy. Within this policy, English
is identified as a Lingua Franca and spoken worldwide. Kazakhstan follows the same trend as
many countries in recognizing the importance of the English language and encourages students
to gain native-like fluency. For this study, we mainly focused on linguistic giftedness and foreign
language aptitude as it can be regarded as a juvenile trend that may positively contribute to
globalization efforts in achieving Kazakhstan’s 2030 and 2050 visions.
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Since the data on teaching English to gifted students is abundant, it was quite a challenge to
adhere to specific theoretical approaches to the study. Also, Golombek’s (1998) study of language
teacher’s personal practical knowledge which acknowledges the role of the second language in
education and theory was considered [10, p. 451-455].

Gardner’s (1983) analyzed Multiple Intelligences theory was analyzed. It is believed that his
theory makes sense in that any classroom might contain students of different abilities [11, p.57]
For instance, some students might exhibit skills in English but perform quite well in mathematics,
science, or other areas. Gardner introduced the model of giftedness in his book “Frames of
Mind”. He distinguished eight intelligences: musical-rhythmic, visual-spatial, verbal-linguistic,
logical-mathematical, bodily-kinesthetic, interpersonal, intrapersonal, and naturalistic.

Gardner recognized the existence of verbal-linguistic intelligence and that some students
might show proclivities to learning languages including their native language more easily than
other students. Further acquaintance with related literature made it clear to us that the role
of motivation is paramount. Gardner termed the role of motivation as a crucial component in
English language classrooms for linguistically gifted students. Although it is worth mentioning
that motivation is needed in any type of classroom, Gardner’s work inspired our perception of
gifted students and their needs.

Similarly, Heller’s (1989) ‘Munich model of giftedness” appears to be of utmost importance
as it illustrates how to work with gifted students (Figure 1) [12, p. 141-147]. Heller discussed
the key topics regarding the diagnosis of giftedness and proposed the notion of giftedness to
be conceptualized as a dynamic potential rather than only as a disposition. Heller seemed to
signal that distinguishing between intelligence and creativity is meaningless when providing a
concept for giftedness. He further postulated that: giftedness is dependent on the intended use,
for example, from the goals and type of support program, from scientific goals, but also from
social considerations and norms.

Heller also emphasized that the definition of giftedness could also be determined by the
individual’s choice of how to measure and what type of instruments are used. Additionally,
Heller stressed two crucial points regarding the legitimacy, rights and responsibilities of talented
people when provided for a particular support program: 1) through the right of every individual
to receive optimal nurturance of talents and development, 2) through the societal demands on
everyone, as well as on the gifted, to make an appropriate contribution for others.

However, the assessment tools for measuring gifted students seem to rely on different
aspects, in addition to different cognitive personalities, such as elements of the person’s talent
indicator or predictors, achievement criteria, and sociocultural variables.

Heller distinguished talent factors, non-cognitive personality characteristics, performance
areas, and environmental conditions in his giftedness model. Heller defined giftedness: as the
individual[’s] cognitive and motivational potential for — as well as social and cultural conditions
of — achieving excellent performance in one or more areas such as in mathematics, languages, or
artistic areas regarding difficult theoretical vs. practical tasks.

In this study, we adopted the talent factors and performance area in languages and omitted
the environmental conditions and non-cognitive personality characteristics described in Heller’s
model.

Thus, we set out to explore what way is effective for developing English language skills
among Kazakhstani university students.
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Figure 1. The Munich model of giftedness adopted from Heller (2004)
Furthermore, to strengthen the study outcomes, Fisher’s (1990) model of linguistic
intelligence was used as its main points regards the development of four basic language skills:

reading, listening, speaking, and writing (Figure 2) [13, p. 78].
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(thinking/inner speech)

writing
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(learning input) listening speaking (linguistic output)

Figure 2. Fisher’s (1990) model of linguistic intelligence

Likewise, Vygotsky, (1978) introduced the term “zone of proximal development” (ZPD)
which is termed as the distance between what the learner can do alone and what they can do with
the help of adult guidance working with them or more capable peers [14, p.21-25]. Vygotsky’s
ZPD is important because, during the intervention, we anticipated that students would interact
and scaffold each other.

Methodology

This study was undertaken in the fall term of the 2022-2023 academic year and lasted for 12
weeks. The discipline under study was Mass Media Language. Participants of the study were 20
in total (12 female and 8 men), who were third-year Pre-service English teachers. The pre-course
selection test on linguistic giftedness displayed that out of the 58 students, 20 students met
the criteria set for participation in the course. After they consented to participate in the study,
different activities were planned for the participants which aimed to reinforce and consolidate
their English language skills.

The experimental base was the L.N. Gumilyov Eurasian National University located in
Astana city.
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We studied and analyzed an enormous amount of theoretical data and different approaches
to giftedness, various models, and techniques such as (Freeman 2001; Bialystok 1991 [15, p.116-
118]; Naiman et al. 1978; Porter 2005; Renzulli 1998 [16, p.62]; O'Malley et al. 1990; Mitchell
et al. 2013; Skehan 1989; Spolsky 1989 [17, p. 140-142], Ellis 2000; Johnson 2008; Gagne 1995).
We tried to envisage how certain techniques and models would work with the profession of
journalism (Heller 1998; Renzulli 1998; Sternberg et al. 2005; Towell et al. 1994; Hilary Faulkner
2003 (VanTassel-Baska; Roberts; Fisher; Berger; Tannenbaum); Carroll et al. 1958; Rybalka 2011
[18, p. 18-22].

To collect data for the study, the language assessment outcomes data was used. They
consisted of pre-course (starter), mid-term, and post-course (end) proficiency language.

Descriptive statistics were used for the pre-course (starter) and post-course (final) language
assessments as Gagne V. emphasized that it is a way of organizing and summarizing data
whether it comes from studies of population or samples [19, p.107-109].

In recent years, the use of new information technologies in education has significantly
raised in coronavirus situation in 2019-2021. It is not only new technical means but also new
forms and methods of teaching, a new approach to the learning process. The introduction of
computer-assisted technologies in the pedagogical process increases the teacher’s confidence
in the team, as teaching is conducted at a modern, high level [20, p.510]. At the same time, the
teacher’s self-esteem increases as they develop their own professional competencies.

Now teachers need to be able to get information, use it, and create it themselves. The
widespread use of digital tools opens new opportunities for teachers to teach their subject, as
well as significantly simplifies its work, increases the effectiveness of teaching, and improves
the quality of teaching [21, p.265].

So, we used digital tools at the end of each week, and the target language content for the
week was benchmarked to see the performance of each student.

Additionally, a survey and questionnaire were used to capture the participants’ perceptions
regarding their experience of participation in the intervention course. The survey was analyzed
using Braun and Clarke’s (2006) six-step thematic analysis [22, p. 80-83].

Developing four basic language skills is also known as the framework of the ZPD and
competency-based approaches. Our objective was to integrate the mass media language into
our study to provide a full immersion into the English language [23, p.45]. Exploring authentic
programs like TED Talks, magazines, YouTube links, and digital storytelling techniques
significantly promotes mastering mass media language for Pre-service English teachers [24,
p.42].

Intervention activities

The first week of the study was dedicated to testing the English proficiency of the
participants and included their knowledge of vocabulary, grammar, and speaking. As a warm-
up, a set of exercises “Heads up” were introduced which mainly focused on activating their
prior knowledge of the four basic language skills: speaking, reading, writing, and listening.

Week 2 was about a book challenge project. Each participant was assigned a project: to
write an essay with an unlimited word count. Although the aim was to give participants the
ownership of their free writing style, the theme of the writing was explained to be a “persuasive
essay’; where they should provide justification for the question of why certain books were
worth reading while others were less so.

Week 3 involved participants dealing with lessons in the form of videos. The following
videos were made available to the participants:

The movie Death becomes her. Participants were expected to complete a set of tasks after
watching the movie and perform discussions around the concept of immortality.

1) Video lesson on TED presentation, Detroit City, by Toni Griffin. The aim was to reinforce
the participants’ speaking competency by sharing their observations of the presentation.
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2) Newspaper headlines: this lesson was assumed to equip participants with the skill
needed to write effective headlines for different topics as this had a direct relationship with their
profession.

Week 4. Game-based learning was about developing the vocabulary skill of participants by
introducing a game-based learning activity — playing a computer game in the classroom. The
games contained many new vocabularies which were believed to be new to the participants. A
Sherlock Holmes: Crimes & Punishments game which took place in London and its suburbs in
1894 and 1895 was introduced.

The aim of week 5 was to enable the participants to understand the most common English
mistakes that journalists make by involving them to participate in a workshop. The delivered
topics of the workshop were based on the books: Cambridge English for the Media, and Grouchy
Grammarian — A How not to Guide to the 47 most common mistakes made by broadcasters.

Then, Week 6 was reserved for the mid-term test week. The test was like the pre-course test.

Week 7 regarded the digital storytelling activity. Although the aim of the study was to
develop the English language skills of participants, equally important was the inclusion of
journalism topics in the intervention activities. Participants were introduced to the notion of
digital storytelling and the basics of creating digital content and they learned how to create
videos by using oral English.

Week 8 concerned the Newspaper project. The aim of the project was to augment the
participants” creativity. The expectation was to create a newspaper of a particular genre.
Participants were divided into groups: 4 groups of 5 students each and each group was expected
to come up with the name of their newspaper. They came up with the names Astana Weekly,
Astana Times for Teens, The Spectator, and The Perspective. Then each group was assigned to
write 2 articles, a total of 8 articles whilst each article should not be less than 2 pages using an
A4 paper, single page.

During Week 9, participants were required to focus on how to structure their mass media
writing as a crucial component. The book: Writing for Journalists by Hicks and, et al. (2008) was
used as an example as it has, except for the introduction, five chapters — writing news, writing
features, writing reviews, writing online, and style —particular attention was given to the chapter
style since it provides suggestions on how to properly combine ideas into a particular style when
writing a story.

Week 10 was concerned with a blogging activity since it became part of everyday
communication where people of different professions, backgrounds, and ages share their views
on different matters. The task assigned to the participants was to create a blog with content
corresponding to their future profession. To facilitate the activity, participants were introduced
to the blogger.com website and explained to them how to register.

Week 11 covered a case study regarding public journalism in cyberspace. The participants
examined the role of public journalism in the formation of people’s viewpoints.

In week 12, participants conducted their post-course test. Each week’s task was benchmarked
and given scores for the participants to know what went well and what needed to be improved
that week.

Survey (Questionnaire)

Ruel, Wagner, and Gillespie (2016) postulated that using a survey method in research can
be a highly effective method of measurement when conducting a social study [25, p. 139-145].
Thus, in week 12 we decided to explore the perception of the participants. Participants were
asked to rate the following questions. and gave a scale of 1 to 10. Number 1 represented the least
favorable and 10 the most favorable (not for Question 1):

1) How would you rate your experience from the course?

2) What was/were your favorite activity/ties?

3) Did this course have an impact on you in the professional way? If yes, state how?

4) What was your favorite kind of work: in groups, individually, or both?

5) Would you recommend other students to take this course?
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Discussion

Findings from the 12-week intervention activities

Week 1 — The students” English proficiency test covered all linguistic areas. The highest
student’s score on the Starter test was 94 and the lowest score was 78. Chart 1 illustrates the week
1 test.

Week 2 — This week, participants were feeling relaxed and looking forward to starting the
course. As the group consisted of 20 students, we decided to divide them into 4 groups, with the
assumption that the overall interaction between them and their presentation would improve.

Week 1: The English proficiency test: Starter
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Chart 1. week 1 test

Students studied the notion of project work independently before coming to the class. Each
of them wrote an essay and read it out loud in front of the class. When a student finished the
reading, they came over to the blackboard and wrote the most interesting and catching phrases
or expressions from their essays. Participants agreed to call the activity “a book challenge word
cloud”. The highest grade achieved was 100 and the lowest mark was 85. The achievement can
possibly be attributed to the intervention activity.

Week 2: Book challenge project results
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Chart 2. Week 2 Book challenge project

Week 3 — In this activity, a student-centered approach was used, and participants were
encouraged to complete tasks on their own. The teacher’s role remained to be that of a facilitator
and intervened only when needed. Students 3’s comment about this particular activity was
positive:

It was something I never imagined. Well, we received video recordings with our teacher” explanation,
we received handouts, we had the whole group together. All we had to do was to proceed by following the
instructions.
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Chart 3. Week 3: video lessons

Week 4 — To assess the participants’” knowledge of the plot, vocabulary phrases, and
expressions a test was created. One separate mark to each student was given for the discussion
task, where students shared their opinions on each of the cases in the game, and which actions
they chose since the players might either fail or succeed in the game depending on the presence
of clues at their disposal. Finally, most students mastered this activity and were able to perform
well on the test. Possibly because of regarding the task as entertainment. The highest score of
Week 4 was 100 and the lowest one was 85.

Week 4: Games and Game-based learning
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Chart 4. Week 4: Game-based learning

Week 5 — This week, participants worked individually as well as in a group focusing their
attention on the complexities of the English language. It was discovered that the eagerness of
participants to acquire as much mass media vocabulary as possible and, also build on their
grammar skills. Participants” achievements were encouraged as they achieved in the range of 90
and 100. It is remarkable that in the pre-course test, the lowest score was 82.
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= week 5. Language perspective: “The most common mistakes in English made by journalists”.

Chart 5. Week 5 The most common mistakes in English in mass media

Week 6 — The mid-term test indicated a visible shift in students’ progress in English language
skills. In comparison to the Starter test, all 20 students demonstrated better results in all respects.
The nine students who initially had difficulties in speaking and grammar areas significantly
improved their performance. The overall better performance of the participants was attributed
to the intervention. The highest score on the test was 100 and the lowest score was 90.
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Chart 6. Week 6: Midterm test

Week 7 — Topics that students chose for digital storytelling were the following: William
Shakespeare — 400 years, Students’ struggles, Work challenges in the 21% century, Psychology and
Innovation, Persuasive techniques in conversation, 30 is a new 20, Refugee crisis, Tiny housing,
Kitchen Nightmares, Humans of New York (YouTube channel), Volunteering, News nowadays,
Discover Britain, Pursing your dreams, Professional development, Critical thinking in education.

Thus, the results of week 7 showed the participants” understanding of the notion of digital
storytelling. Furthermore, participants received good marks for their videos, i.e., 6 students
received the highest marks — 100%, 2 — 98%, 4 = 97%, 5 —95%, 1 —94%, 1 - 93%, and 1 — 91%.
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Chart 7. Week 7 Digital Storytelling

Week 8 — Astana weekly group wrote articles on the following topics: Astana and Expo-2017,
great debaters — a new craft, Astana’s agenda, exams and tension about it, McDonald’s opening
in Astana and the fuss about it, Kazakhstan, and money value..., schools with I-phones? Any
parking spaces nearby?

Astana Times for Teens group penned the articles: taking a gap year, Astana then and now,
Kazakhstan in the world arena, stress reduction, is it possible? The problem with prices, the
impact of lighting on school performance, traveling, and economic crisis, take a break: boost in
creativity.

The Perspective group presented articles such as tips for going through a job interview,
audiobooks, and school, Kazakhstan in crisis: fewer people buying designer clothes, tell me what
your pet is... and I will tell you who you are, tips for saving money, seeking inspiration from the
internet, perils of traveling in India, libraries of today.

The Spectator group presented articles on such topics as the trilingual policy of Kazakhstan,
and Germany in crisis. What is the right salary for living in Kazakhstan? Student exchange
practices, interview with a British professor, volunteering in Astana: look at us now, a woman
leader in politics, USA predicament: Trump or Clinton?

The results of that week were regarded as excellent in every way, as students” articles were
written impeccably in terms of English grammar and structure. Many students added different
pictorial elements to their newspapers and printed them out with a color print. The results were
amazing as the newspapers looked professional and artistic.

Each group received marks for their overall performance. Before getting down to work
students were told that their marks would be highly affect to their overall performance. This
kind of activity may make students aware of their part in the whole project, as each student
had to contribute to the project to get a good mark. The chart below shows the results achieved
by each group: Astana Weekly group received 96 %, Astana Times for Teens group — 95 %, The
Spectator group — 100 %, and The Perspective group — 98 %.
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Chart 8. Week 8: Newspaper project
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Week 9 - Students’ stories written in this were the following: dancing with horses, living in
the world’s priciest city, the birds addicted to junk food, supercomputer copying human blood
flow, the wonderful world of pi, in conversation with an astronaut, college students create a
backpack for students on the autism spectrum, the months-long manhunt for Paris attacks
fugitive, Goodwill employee finds $10,000, how an eight-year-old boy invented a new word,
The woman who lives like it’s 1939, the evolution of surfing, the building that went for a walk,
the hidden math in great art, what'’s the song of your generation? The man who created Paris.

Participants were eager to learn about the ways to professionally write and structure
news stories. Their highest score for accomplishing this assignment was 100 %, and the lowest
score was 93 %. These marks indicate steady progress in students’ English language skills, and
it is noticeable that they felt confident and excited about the class assignments including this
assignment.

Week 9: Writing your story: structuring your
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Chart 9. Week 9: Writing your story: structuring your story.

Week 10. Participants signed up to the website and each student came up with their own
name for the blog. Some participants named their blogs after themselves, however, most
students created the name of the blogs according to the news they wanted to cover for the blogs.
Interestingly, students expressed a desire to cover worldwide news along with magazine news.

To guide participants through getting to know the basics of blogging, we introduced the book
The Handbook of Journalism Studies. This book describes how to start blogging for journalists in
such articles as objectivity, Professionalism, and Truth Seeking in Journalism, Convergence and Cross-
Platform Content Production, Agenda Setting, Rethinking News and Myth as Storytelling, Alternative
and Citizen Journalism, and Towards De-Westernizing Journalism Studies.

The week of blogging was an entertaining, mesmerizing, and collaborative experience for
participants as they practiced receiving peer assessment. It is worth mentioning that apart from
paying attention to the content of blogs, students also were interested in the external view of
their blogs. Overall, participants’ blogs were a great combination of external look and internal
gist where one could easily focus on reading. The highest score was 100 % and the lowest score
was 94 %.
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Week 10: Blogging
B Week 10: Blogging
o 100 100 100

100 100

Chart 10. Week 10: Blogging

Week 11 —Participants were divided into 4 groups and focused to research the question: Why
do people use the internet? Each group was asked to choose a country of their choice. They chose
the USA, the UK, Kazakhstan, and South Korea. The most common response was that people
used the internet to send e-mails. At the end of week 11 participants gave their presentations
on each topic as a group discussion. Their marks were encouraging. They ascertained that they
enjoyed the intervention activities.

Week 11: Case-study: Public journalismin
Cyber Space

W Week 11: Case-study: Public journalism in CyberSpace

100 100
98
96

Group 1 (USA)
Group 2 (UK)
Group 3
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Chart 11. Week 11: Case-study: Public journalism in Cyberspace

During Week 12 students used an Internet-based weblog, essentially a homepage managed
by a writer. They wrote comment feature posts so that readers of posts leave their opinions,
questions, or thoughts. Finally, there was a writing style element: one individual who gives his
or her thoughts in a generally relaxed, “spoken” style. After Week 12 the post-course (end) test
was conducted and results were displayed in Chart 12.
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Week 12: Final Test

B Week 12: Final Test
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Chart 12. Week 12: Final test

The final test consisted of innovative activities that were beneficial to students of Foreign
Languages specialty. Indeed, these students got to experience activities closely related to their
profession and qualifications, and quite improved their English language skills. Each activity
that was included in the curriculum functions according to a certain strategy (enrichment,
differentiation, acceleration). In addition, each student had a chance to evaluate their personal
English proficiency in four basic language skills: speaking, listening, reading, and writing.

Comparison: Starter test, Mid term test, Final test
e ek 1: The English proficiency test: Starter
== Week 12: Final Test

—Week 6. Midterm test: The English proficiency test of week 6
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Chart 13. Comparison of pre-course (starter), mid-term and post-course tests

The comparative results of participants during assessment in the starter test, midterm test,
and final test were illustrated in Chart 13. Every test for each student was demonstrated in
different colors.

Results. Two themes came out of the survey: the intervention improved the mass media
language provision and the importance of scaffolding to improve speaking performance.
The participants rated the course 10 out of 10, and this may be an indication of the course’s
effectiveness and that it might have motivated the participants.

Student 9: This is like a snowball, we are getting immersed into the course gradually, and I enjoyed
the way we are taught. There is something special in it. I definitely see the difference.

For question 2 “What were/was your favorite activity/ties?” the participants pointed out
that they enjoyed the whole intervention activity. We designed the intervention in such a way
that students were challenged in an appropriate way because each week brought new activities.

Student 4: I liked the Book challenge project. Each student made a presentation on their favorite book
and others were to read them. Now I know what I should read next.
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Similarly, Student 3 added: I loved Game-Based learning week especially. I love games and talking
about learning English through playing games. I never expected that to happen in English classroom.
Usually, it is about reading and writing. I am glad I signed up for this course.

The participants reported that the intervention was marvelous as it also focused on ass
media language, and it could be further developed. In terms of group work, most participants
emphasized that they prefer working in groups rather than individuals. What was remarkable
was that participants unanimously agreed that they would recommend colleagues for the course.
Finally, participants’ general feelings about the course can be termed as effective, beneficial, and
thought-provoking.

Conclusion. The study examined the English language development of 20 participants
studying mass media English language. Participants were involved in 12-week intervention
courses where they were learning mass media English language according to the curriculum
that was necessary for Pre-Service English teachers.

As a result, at the end of Week 2 which was devoted to the book challenge project, it was
revealed that the interesting part of introducing such a kind of activity was when teachers only
assisted in the whole preparation process, and if needed advised on writing or vocabulary.
Participants gave feedback to each other on what needed to be further improved. Likewise,
Student 3’s comments above illustrated that the teacher stood back and only intervened when
help was needed. This meant giving support to the teacher when needed. The comments also
showed that students strived as they worked independently. Comparing the pre-course (starter)
and post-course (end) achievements by the participants paints a promising picture i.e., that the
course might have been effective.

In terms of participants’ perception, it can be highlighted, according to the data, that
participants enjoyed the course as it focused on developing both the mass media language in
fun ways as well as their other language skills. Thus, it can be tentatively claimed that where the
aim is developing short interactive courses for Pre-service English teachers with different topics
might be beneficial. However, it should be noted that the finding of the study is contextualized
and may not be applied to another setting. Limitations of the study involved the measurement
tools for giftedness which were not standardized. We recommend further research with a larger
sample with equal gender representation to understand more about the ways of developing
English academic writing and public speaking skills for Pre-service English teachers.
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P.®. XKycynosa', A.C. Ampenosa?, Ill. Abukap Hyp?
1. H.I'ymuaes amwundazor Eypasus yammoix yrueepcumemi, Acmana ., Kasaxcman
*bpucmoiv bacmayviur mexmeodi, bpucmoav, Yavlbpumarus

YHUBepCUTETTiH AapbIHABI CTYAeHTTepPiH aHBIKTay XdHe 04apAblH aFblAIIbIH TidiHAeTi
AarablAapblH AaMBITY

Anparna. bizimi ceiHbITa OepiseTiH HOpMaJaH acaThIH aKajgeMISIABIK >KoHe IIbIFapMaIllblABIK
AarAblAapFa Me OKyIIblAap AapbIHALI OKyIIbLiap Ooablll Tabblaadbl. 12 amrara co3blAFaH Oy IMarbiH
ayKbIMABI 3€PTTey >KYMBICHI Ka3aKCTaHABIK aFbIAIIBIH Tidl OKBITYIIBIAaPBIHBIH aFBIAIIBIH Till AaFAblAapbIH
(OKBLABIM, >Ka3BIABIM, AITHLABIM JKOHE THIHAAABIM) TaHAEM e Kalail >KaKCcapaThIHbIH 3ePTTeAi.

TeopusaaniK Heriz peringe I'apanepain Oipnellle uHTeA4eKT Ty>XKbIppiMAaMadapil (1983) sxene
Brirorckuiigin >xakbiH gamy arimakrapsl (1978) koaganbiaanl. 3eprreyre 6apabirsl 20 ajaM KaThICThI (12
alte >xoHe 8 ep agaM). AFBIAIIBIH TiAiH MeHTepy AeHreliiH Kypc Oacraamac OypbIH, Kypc OaphIChIHAA JKoHe
KypcTaH Keliinri 6arasaygan Oacka, op allTa caliblH DaraJay >KYMBICHI XKYPTisiail, cayaanaMma gepekrepi
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>KuHaaabl. barazay KaTelcylIblaapablH Tidgik JAaFAblAapBbIHBIH JKaKcapfaHBIH KOPCeTTi; cayadHama
JepeKTepi eKi MaHBI3ABl TaKBIPBIITHI aliKbIHAAABL: KocCiOM gaMy YIIiH apaaacyAblH MaHbBI3AbIABIFBIH JKoHe
K04Jay KepceTyAiH MaHBI3ALIABIFBIH. 3epTTey4iH IIeKkTeyadepi KaTapbiHa Tiaai MeHrepyai Oarasayra
apHaJAfaH CTaHJapTTaAfaH eAllley KypalJapbIHBIH OoaMaybl Kipeai. 3epTTey HoTIDKeAepiH >Kaamblaay
MakcaTblHAa TeHAepaik OeaiHici TeH 06o4aThIH YAKeH ayKbIMAArbl KOCBIMINA 3epTTeydep >Kyprisy
YCBIHBIAAABL.

Tyiiis ce3aep: AapbIHALI CTYAEHTTep, aFblAIIBIH Tidi AaFablAapbl, OyKapaablK akIlapaT KypaaAapbIHbIH
Tiai.

P.®. XKycynosa', A.C. Ampenosa?, III. Abuxap Hyp?
'Esépasuiickuil HayuoHarvrulil yrueepcumem umenu A.H. ['ymunresa, Acmana, Kasaxcman
’bpucmorvekas nauarvras wiord, bpucmoav, Beauxodpumarus

OmpeaeaeHne ogapeHHBIX CTY4€HTOB YHUBepcUTeTa
¥ pa3BUTIE VIX HaBBIKOB aHT AMIICKOTO SI3BbIKa

Annoranusa. OjapeHHBIMM Ha3bIBaIOT CTYAEHTOB, KOTOpBle 004a4aloT SPKUMIU YMEHMAMU WU
HaBBHIKaMU B ydyeOe 1 TBOpdecTse. /JaHHOe McCAeJ0BaHNe ITOCBAIIEHO BOIPOCAM IIOBBIIIEHUs YPOBH:
M3YYeHUs aHTAMICKOTO sI3bIKa OyAYIIMMM yIUTEeASMIU MHOCTPAHHBIX S3BIKOB. ViccaegosaHue 44140Ch B
TeyeHre 12 Heaeab, M pacCMaTPUBAAUCH BCe YeTHIpe SA3HIKOBBIX HaBBIKa: UTEHIE, TMCHMO, Pa3roBOpHas
peus 1 ayupoBaHue.

Teopernueckoit OCHOBOI MCCAeAOBaHMS ABASIOTCS Teopust MHOKecTBeHHOTO MHTeAlekTa . ['apanepa
(1983) 1 3ona 6avkaiiiero passutus (3BP) /. Brirorckoro (1978). B nccaejoBanuy npuHsAAU yyacTue
B obmient caoxxnocTu 20 yeaosex (12 >xenmuu u 8 My>KumH). Boran coOpaHbl pe3yAbTaThl OLleHMBaHIS
A0 HauvaJa Kypca, BCe TeKyIllue OIIeHKM, pe3yAbTaThl pyOe>KHOIO KOHTPOAs, (PUHAABHOTO DK3aMeHa U
aHKeTUpPOBaHNUA. AHaAM3 OIfeHMBAHUs TOKa3aA yAydIlleHNe sS3BIKOBBIX HaBBIKOB YJacTHUKOB. B JaHHOM
DKCIIepUMeHTaAbHOM OOy4eHMM MCI0Ab30BaANCh ABe CTpaTernit: CTpaTerus BMelllaTeAbCTBa 1 CTpaTersl
OT IIPOCTOTO K CAOKHOMY. B pamkax mccaejosaHms paccMaTpUBaA0Ch OTCYTCTBYE CTaHAAPTU3MPOBAHHBIX
U3MEPUTEABHBIX MHCTPYMEHTOB AAs OLIeHKM 3HaHUsA s3bIKa. /JaHHOe mccaejOBaHMe MOXKeT OBITh
IIPOAOAXKEHO B pycAe TeHAePHOIo aHaAu3a C 11eAbI0 0000IIeHNs pe3yAbTaToB.

Karouesble ca0Ba: 0japeHHbIe CTyAeHTHI, 3HaHMe aHIAUIICKOTO A3bIKa, A3b1K CMIA.
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