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Authentic materials in teaching English

Abstract. This article provides general information about authentic materials and
their use in a foreign language classroom. It does so by giving a brief overview of the
concept of authentic materials and discussing core problems that impede a wide use of
authentic materials in a classroom. English language teachers find them time-
consuming for planning a lesson and avoid using authentic materials because they
contain complex language structures. Further, the paper goes on with a literature
and historical overview and describes different approaches to the definition of the
term ‘authentic materials. The article also discusses the difference between authentic
materials and adapted (or fabricated) materials. Further, the discussion touches upon
the problem of incorporating materials into teaching. The article continues by giving
strategies for incorporating authentic materials into teaching. The study in this paper
was done to explore the attitude of teachers to the use of authentic materials in a
classroom. The results of the study demonstrate that most respondents vote for
positive influence of authentic materials on learners’ language competency.
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Introduction

The issue of using authentic materials in foreign language teaching has been discussed in
numerous research works and textbooks, and most of these discussions prove that the impact of
authentic materials on learners” competence in a foreign language classroom is undoubtedly beneficial.
The approach to teaching English as a foreign language has completely changed in the last decades,
and contemporary methodology of foreign language teaching is oriented at communicative
competency-based approach bringing a real-life communication into English classes. In this regard,
materials of original sources are increasingly becoming a vital factor in teaching English as a foreign
language. However, many language practitioners and applied linguists find authentic materials rather
complicated to be used in a classroom. One of the core problems is that contemporary purposes of
teaching a foreign language are very different from those of a curriculum in educational institutions.
Secondly, for some teachers, such materials are a demanding task in terms of language content. English
teachers in Kazakhstan have a plentiful choice of instructional materials today — there is a great number
of course books that have become an integral part of English language teaching because they are
considered to be most effective and less time-consuming for planning a lesson. In the light of real-life
communication there is considerable concern about the use of such materials as they contain edited
texts that do not or poorly present the language naturally occurring in the context of a native speaker or
in the context of standard English. The motivation of this paper is that authentic materials can help
learners avoid artificial language in a classroom and absorb the language of the real world. Most
language practitioners agree that authentic language is very good for a language learning process, but
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they still have a lot of disputes about when authentic materials should be introduced and how they
should be selected for teaching a foreign language.

Methodology

The main purpose of this study is to learn about teachers’ reflections on the use of authentic
materials in the classroom.

We asked Master’s and Ph.D. students of Al-Farabi Kazakh National University to participate in
the study as most of them teach the English Language at schools or universities. took part There took
part 30 teaching participants in the survey. Their experience of teaching English ranges from two to
tifteen years.

The survey questionnaire was distributed among participants to elicit information about their
attitudes on use of authentic materials in a foreign language class. The questionnaire included eight
questions. The participants were allowed to give their own comments on each of the questions. All the
questions were analyzed after the participants had returned the surveys. The quantitative method was
used for the result analysis. Research results showed that most participants find authentic materials
significant in motivating learners to communicate. Most respondents (41%) agreed that authentic
materials make the communication ‘real’.

The concept of authentic materials in teaching English as a foreign language is not a new
phenomenon. To follow how changes in approaches to English language teaching influenced the use of
authentic materials, this work discusses the historical background and development of views on the
study of authenticity. We searched for published works to examine what researchers and linguists
know in relation to topics relevant to the use of authentic materials in foreign language teaching.

The first investigation into the field of authenticity goes back to as long as 1899, when Henry
Sweet emphasized the importance of authenticity [1, p.97; 2, p.101]. He indicated that ‘the great
advantage of natural, idiomatic texts over artificial ‘methods’ or ‘series’ is that they do justice to every
feature of the language. The artificial systems, on the other hand, tend to cause incessant repetition of
certain grammatical constructions, certain elements of the vocabulary, certain combinations of words to
the almost total exclusion of others which are equally, or perhaps even more, essential’ [1, p.97].

Later in the 20th century, most linguistic theories spread around the “Audiolingual Method’. This
method was described by Jack C. Richards and Theodore S. Rodgers in Approaches and Methods in
Language Teaching (A description and analysis) [3, p.44]. They assumed that ‘the emergence of the
Audiolingual Method resulted from the increased attention given to foreign language teaching in the
United States toward the end of the 1950s” [3, p.47]. This approach demanded the use of carefully
selected and structured instructional materials that needed to be oriented at teachers. In this regard, the
role of authentic materials in teaching lost its significance during that period.

The issue of authenticity gained an increased interest again in the 1970s. The major factor of
considerable concern to the importance of authentic materials was the introduction of the idea of
communicative competence by Dell Hymes, which involved more than knowledge of language
structures. In his work, D. Hymes claimed that communicative competence does not only comprise
knowledge of the language but the need for the contextualized communication [4, p.281].

The introduction of communicative philosophy assumed pivoting of teaching priorities and
concentrating on teaching via showing the realities of the language. Freda Mishan classifies approaches
to the study of the concept of authenticity in language learning and mentions that the idea of using
texts ‘communicatively’, that is, exploiting them for their content rather than for their linguistic
structure, represented a key precept of communicative language teaching [5, p.3]. She describes three
groups of approaches to foreign language teaching. Apart from ‘communicative approaches’, which
have been mentioned earlier in this work, she highlights ‘materials focused” approaches, in which
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learning is centred principally round the text, and ‘humanistic approaches” which address the ‘whole’
learner and emphasize the value of individual development [5, p.1]. She argues that all three groups of
approaches are relevant to authenticity.

In the 21st century, English has become a dominant international language. The authors of the
British Council report (2013) estimate that about 1.75 billion people in the world speak English. There is
a strong need for English in all the spheres, for instance, everyday use, mass media, business, politics,
travels, social interaction, and others. In this regard, the role of authentic materials in language teaching
has become important because they convey a message of a life context.

Modern approaches to foreign language teaching are basically concentrated on the
interrelationship between language, society and culture. An intercultural component has become a
fundamentally new concept in contemporary foreign language teaching. S. S. Kunanbaeva focuses on
the language as the greatest indicator of culture [6, p.98]. She claims that linguoculturological
methodology is the basis for this new approach, and we can view foreign language teaching as a
system of intercultural communicative approach in pedagogy [6, p. 8]. In this regard, we cannot but
agree that authentic materials are the best way to establish the relationship between a learner,
language, and culture. The use of materials found in original sources increases the motivation of
language acquisition.

The study of the term ‘authentic materials’ is characterized by the multiplicity of definitions to
describe the idea of authenticity. In the field of language teaching, numerous definitions of authentic
materials highlight the fact that they (authentic materials) are (1) not written for specific language
teaching purposes and (2) exposure students to a real language atmosphere.

In the literature, there seems to be no general definition of the term authentic materials. In this
connection, we have tried to review a range of different labels to define the meaning of authenticity
offered by different researchers and linguists.

These are listed in Table 1 and derive from various research works. For example, K. Morrow
describes the concept of authenticity as ‘...a stretch of real language, produced by a real speaker or
writer for a real audience and designed to convey a real message of some sort’ [7, p.13]. F. Mishan notes
how Morrow emphasizes real in his definition, trying to convey the idea that authentic texts are a
means of communicating information and not of illustrating specific language points [5, p.12]. Jeremy
Harmer describes authentic texts as ‘... intended for any competent user of the language’ [8, p.100]. In
this regard, we can assume that authentic materials are particularly beneficial for teaching proficient
users of English.

We cannot but mention the results of M. Peacock’s investigation of the impact of authentic
materials on his students. His findings led to mixed results because along with evidence of positive
effects of authentic materials on learners” competency, he revealed that ‘overall, learners found
authentic materials to be significantly less interesting than artificial’ [9]. Some scholars and linguists
state that authentic materials are not designed for language teaching, whereas others promote the use
of authentic materials in language teaching. It is obvious that despite the differences of opinions in
defining the terms ‘authenticity” and ‘authentic materials’, most researchers agree that such materials
are produced by native speakers or writers and aimed at conveying a message in a real-life context.

In this article, we can define authentic materials as any type of materials written or recorded by
native speakers for native speakers.

However, this paper takes the view that authentic materials can be employed in teaching as they
offer students exposure to the language used by native speakers when communicating with native
speakers.
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Table 1. Definitions in ‘authentic materials’ research

Source

Definition

K. Morrow (1977)

“An authentic text is a stretch of real
language, produced by a real speaker or
writer for a real audience and designed
to convey a real message of sort.” [7,
p-13]

Vivian J. Cook (1981)

“Authentic materials are real examples of
language produced by native speakers.”
(10]

H.G. Widdowson (1983)

“[Authenticity] can, on the one hand, be
used to refer to actually attested
language produced by native speakers
for a normal communicative purpose.
But the term can also be used, quite
legitimately, to refer to the
communicative activity of the language
user, to the engagement of interpretative
procedures for making sense, even if
these procedures are operated on and
with textual data which are not authentic
in the first sense. An authentic stimulus
in the form of attested instances of
language does not
authentic response in the form of
appropriate language activity.” [11, p.30]

guarantee an

D. Nunan (1989)

“Authentic material is any material
which has not been specifically produced
for the purpose of language teaching.”
[12, p.54]

C. Kramsch (1993)

“The term authentic [...] refers to the way
language is used in non-pedagogic,
natural Communication.” [13]

J. E. Lee (1995)

“A text is usually regarded as authentic if
it is not written for teaching purposes but
for a real-life communicative purpose,
where the writer has a certain message to
pass on to the reader. As such, an
authentic text is one that possesses an
intrinsically communicative quality.” [14]

M. Peacock (1997)

“Authentic materials are materials that
have been produced to fulfil some social
purpose in the language community.” [9]

J. Harmer (2007)

“Authentic texts are not written
especially for language learners but are
intended for any competent user of the

language.” [8, p.100]

E. Jacobson (2003)

“...We mean print materials used in
ways that they would be used in the lives
of learners outside of their adult
education classes.” [15, p.14]
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Discussion

One issue that needs to be raised is the limitation of the use of authentic materials in a classroom.
Many language practitioners agree that learners’ insufficient language abilities impede the use of
authentic materials. Some linguists believe that adaptation of authentic materials might bridge the gap
between the complexity of authentic materials and learners’” language level. However, we consider the
adaptation of authentic materials as one of the least effective ways that can help learners easily absorb a
foreign language. Traditional teaching materials concede to authentic materials in terms of their
content. This fact explains the necessity of the introduction of authentic materials as early as at an
elementary level. Moreover, native-like proficiency is assumed to be the learners’ ideal target in
mastering a foreign language; and adapted teaching materials lack meaningful content to convey a
message of a life context. Authentic materials encourage learners to polish their language skills through
real-life communication and provide diversity of learning activity due to their genre style variety.

The afore-mentioned definitions of authenticity and numerous descriptions of the use of
authentic materials in foreign language teaching allow us to differentiate authentic materials from
adapted ones. Table 2 illustrates essential distinctions between authentic and adapted (fabricated)
materials.

Table 2. Essential distinctions between authentic and adapted materials

Authentic materials Adapted materials
The text is composed for Real-life context Pedagogic context
The text is aimed at Communicative Revision of
competency language structures
enhancement
The language content Ellipsis, clichés, etc. Standard simple
speech
Material source Authentic sources Specially adapted
(fabricated)
materials

Turning to the shortcomings of authentic materials, we infer difficulties in authentic texts
comprehension due to cultural differences; deterioration of information, and necessity to carefully
select materials as a result. Criteria for the selection of authentic materials depend on learners’ language
level. Common European Framework of Reference: Learning, Teaching, Assessment (2001) created by
the Council of Europe specified requirements of language acquisition for all reference levels. All the
levels require students to be able to deal with most situations that are likely to arise in almost all the
spheres of life; and authentic materials are a powerful source to achieve general comprehension of
authentic English. Authentic exposure to language occurs when learners immerse in it in a natural way:
read non-adapted books, newspapers, magazines, announcements in English; listen to the radio; watch
TV and films in English; search the Internet, etc. A wide variety of different types of authentic materials
make it easy to find something that will interest the learners and might encourage them to further
exploiting a real-life language context.

We believe that following strategies can help teachers successfully implement authentic materials
in a classroom. The first and very important step is the assessment of leaners’ needs and goals. The
second step involves the participation of learners in the process of choosing authentic materials. Here,
learners are allowed to bring their own authentic materials to class to support their learning goals.
Thirdly, teachers should use authentic materials in authentic ways and not in traditional pedagogy-
based ways. For example, a discussion of a current newspaper article is far more beneficial than
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reading an adapted political text as it contains more relevant information. Because authentic materials
seem to be challenging for learners, teachers should warn them about difficulties they may encounter.

Results

As indicated earlier, we tried to learn about teachers’ opinions on use of authentic materials in a
language classroom. The results of the questionnaire are demonstrated in Table 3.

This analysis shows that all the respondents prefer to use authentic materials in their language
classes. Most participants (83 %) highlighted that they prefer authentic materials mostly because such
materials expose learners to a real-life context. More than half of respondents (57 %) consider authentic
materials to be an effective way to improve learners’ language skills. The results of the research show
that authentic materials greatly improve learners” speaking skills. Some of the participants stated that
authentic texts motivate learners to speak. For instance, they agree that reading original restaurant
menus strongly motivate learners to make a dialogue to discuss items on the menu. According to this
research, authentic materials have proved to be a very powerful source at all language levels; and most
respondents believe that introducing authentic materials at an early stage will encourage students to
feel more confident with complex language structures in no time. The most suitable level for the
introduction of authentic materials is a debated aspect in the language teaching field. We would rather
support the opinion of our participants. The findings of this research have common grounds with
considerations of some research that emphasized positive effects of authentic materials in improving
students’ reading [8]. The analysis of teachers’ responses shows that 100 % of them would use authentic
materials in speaking classes, while 90 % of the respondents agree that authentic materials are good in
reading classes. The lowest number (43 %) of participants would use authentic materials to improve
learners’” writing skills. All the respondents (100 %) focus on the complexity of materials while
selecting authentic texts for use in the classroom. They also consider the language level (90 %) and
learners” needs (70 %) as well. According to them, learners should be given an opportunity to choose
the type of authentic materials they would prefer to work with in the classroom. The table shows that
the participants of the experiment view the Internet and TV/video as the most common sources of
authentic materials. Regarding strategies to follow when incorporating authentic materials in a
classroom, 40 % of respondents prefer to use up-to-date sources and claim that they are primarily
focused on choosing the best authentic materials for their learners. The results of the analysis show that
most of the respondents expect authentic materials to play a crucial role in forming learners’ language
competency. To feel confident, teachers should carefully select authentic materials and thoroughly
design tasks to be used in the classroom.

Table 3. Analysis of teachers’ responses

Question Answer No. of %
respon
dents
Do you prefer to use yes 30 100%
authentic materials in no 0 0%
the class?
Why do you prefer to exposure to a real-life context 25 83 %
use authentic materials improvement  of  learners’ 17 57 %
in the class? language skills
learners learn about new 9 30 %
cultures
What type of skills receptive (listening) 15 50 %
(receptive or receptive (reading) 27 90 %
productive) are productive (speaking) 30 100 %
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authentic materials productive (writing) 13 43 %
most likely to help to
master?
At what level do you Al 30 100 %
think authentic A2 30 100 %
materials can be used? B1 30 100 %
B2 30 100 %
C1 30 100 %
C2 30 100 %
What criteria can be learners’ level of language 27 90 %
applied for selection of complexity of the text 30 100 %
authentic materials? students’ needs 23 77 %
What  sources  of Internet 30 100 %
authentic materials are belles-lettres 19 63 %
most suited for use in a newspapers and journals (or 11 37 %
foreign language class? magazines)
TV/video 28 93 %
What strategies do you learners’ needs assessment 23 77 %
follow when participation of learners in 7 23 %
incorporating authentic identifying authentic materials
materials  in  the using authentic materials in 12 40 %
classroom? authentic ways
Do you feel confident yes 26 87 %
enough when using
authentic materials?
no 4 13 %

Diagram 1 shows the main advantages of using authentic materials in teaching as offered by the
participants of the experiment. Based on the results of the diagram, we can assume that one most
significant advantage of authentic materials is that they motivate learners to communicate.

Four main ideas on the advantages of using
authentic materials in the classroom (as
offered by the particiants of the experiment)

B Authentic materials offer great advantage over materials written for the purpose of language learning.
m Authentic materials are a key concept fo practicing receptive skills
Authentic materials guide learners toward the language they need for their particular context

B Authentic materials make the communication 'real’

Diagram 1. Four main ideas on the advantages of using authentic materials in the classroom.
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Conclusion

This paper discussed the theoretical issues of using authentic materials in a foreign language
classroom. The research in the paper explored participants’ reflections on the use of authentic materials
in the classroom. Both the theoretical part and the research results show that authentic materials are a
very helpful and useful ‘tool” to encourage learners to absorb a language of the real world. Dealing
with authentic materials, learners should be able to comprehend the meaning of the text in a real-life
context. This implies a greater role of a teacher as a mediator between learners and authentic materials.
Teachers should thoroughly select materials to develop learners’ language skills such as reading,
writing, speaking, and listening. Authentic materials should convey a certain message to pass on to
learners and are the most effective source to enlarge learners’ vocabulary. In this regard, the needs of
students must be considered.

Shortcomings of the use of authentic materials mainly concern learners’ language level. Teachers
need to be very careful when choosing authentic materials for one specific level, bearing in mind the
grammatical and textual complexity of the material.

Of course, more issues seem to arise in terms of the use of authentic materials in teaching.
However, they will be the subject of the research in our further works.
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AFBIAIIBIH TiAiH OKBITY OapBICBIHAA ayTeHTUKaAbIK MaTepuaajaapAbl naigalaHy

AnpaTtna. bya Makadaja aFblAIIBIH TidiH OKBITYAaFrbl ayTeHTMKaAbIK MaTepualAbl HalijalaHy
MaceJeaepi KapacTelpblaaabl. Makadaja «ayTeHTMKAABIK MaTeplasd» YFBIMBIHBIH TYPAl aHbIKTaMachl
Oepiaim, 3eprTey Tapuxsl KapacTeipblafad. IlleT TiaiH OKpITY OapBICBIHAA ayTeHTUKAABIK, MaTepraaAbl
naligadaHy Ke3iHAe Ke3JeceTiH Herisri Maceleldep allKblHAaJdaAbl. ATaAfaH MaTepuaadap afblAIIBIH
TiZiHIH  OKBITyIIBLAapblHa  cabakTBl  >KOCHapAayjda KWUBIHABIK — TyAbIpaabl.  AyTeHTUKAABIK
MaTepnaljapaply Kypdeai Tid4dik KypblabIMAapbl MYKMAT Kapayabl Tadan ertedi. Makaaaga
ayTeHTUKaAbIK >KoHe OelliMaeAreH MaTepuad apacblHAAFbl >KaAIlbl aliblpMalllblABIKTap CUIaTTaAFaH
JKOHE OHBI arblAIIBIH TidiH OKBITY Yy4epiciHe eHridy Tociajepi YCHIHBIAFaH. AYTEHTUKAABIK,
MaTepuaaablH OelliMaeAreH Marepuadfa KaparaHJAa apTBIKIIBIABIFBI - MyHJa KapamaibIM Tiagik
KYPBLABIMJaAp eMec, aHa TidiHAe cellaelTiHAepAaiH e3iHAiK cellaey paemeHTTepi Oap. COHBIMEH Kartap,
CTYACHTTEPAiH OKy, >Ka3y >XoHe Celiley AaFraAblaapblH AaMBITy YIIiH ayTeHTHMKaABIK Marepuaajap
MYKMAT TasAaaybl Kepek. IlleT TiziH OKBITyAa pecliOHAEHTTepPAiH IIiKipiH aHBIKTay YIIiH cayaaHama
Kyprisiagi. OHBIH HOTVDKeAepi ayTeHTMKAAbIK MaTepualjap IeTeA TidiH ylpeHylIidepAiH Tiaaik
KY3bIpeTTiAiTiHe OH ocep TUTII3eTiHiH, HaKThl TiAAiK >KardasT asAcChblHAa IIeTeA TidiH ylipeHyre
KOMEKTeCeTiHiH, CTy4eHTTep/iH KOMMYHUKaTUBTIK JaFAblAapbIH AaMbITyFa bIKIIaA €TeTiHiH KOpCeTTi.

TyitiH ce3aep: ayTeHTUKaAbIK MaTepuasjap, LIeT TidiH yipeHy, TiA4iK Ky3BIPeTTiAiK, HaKTbI
TiAAIK >KaFaaii.

M. XKamoOb1rakei3br, O.B MoaoToBckast
Kasaxckuil nayuonarvruiil yrueepcumem umenu aro-Papadu, Aamamur, Kasaxcman

AYTEHTI/I‘IHbIe MaTepyaanl B IIperiogaBalnmn AHTAMIICKOTO SI3BIKA

AnnoTammst. B gaHHOI cTaThe MccAeAyIOTCSI BOIIPOCH MPMMeHeHNs ayTeHTUYHBIX MaTeplualoB
Inpu OOy4YeHMUM aHTAMIICKOMY A3bIKy. PaccMaTpmBalOTCs OCHOBHBIE ITIpOOAEMBI, C KOTOPBIMU
CTAaAKUBAIOTCS IIperojaBaTeAll MHOCTPAHHOTO SA3bIKa IIPU MCIIOAb30BAHUM ayTeHTUYHBIX MaTepualoB
Ha 3aHATUAX. B yacTHOCTM, ayTeHTMUHBIN MaTepuaad IpeAcTaBAseT TPYAHOCTU AAsl Iperiojasareaeit
AHTAMIICKOIO A3BIKa IIPY IIAaHMPOBAHUM 3aHATUA U COAEPKUT CAOXKHBIE A3BIKOBbIE CTPYKTYPBI.
OnuceiBaercst mcTopus M0AX0Aa K M3YIEHNIO AQHHOTO ITOHATHS, a TakXKe IIPUBOAATCS €0 pa3ANdHble
UHTeprperaunu. B paboTe Takke IIpeACTaBA€HBl pasANdUs MeXAY ayTeHTUIHBIMU U
aZanTUPOBaHHBIMM MaTepuajdamMy U U3y4alOTCsd IIYTM BKAIOYEHMS ayTeHTMYHBIX MaTepuaaoB B
Ipoijecc OOy4eHNs aHTAMICKOMY s3BIKy. JaHHas KaTeropus TeKCTOB MMeIOT IIPeMMYIIeCTBO Haj,
aZanTUPOBaHHBIMM MaTepuasdamMy, TakK KaK COJAep>KaT DAE€MEeHTHl OPUIVMHAALHOV pedyr HOCUTeAeN
sI3bIKa, a He YIIPOIIeHHbIe SI3BIKOBBIE CTPYKTYphl. Kpome Toro, HeoOXoAMM TIAaTeABHBINI IOA00pP
IIOAO0HOTO MaTepmada AAs ero 9(pQPeKTUBHOro ycpoeHms oOydaromumucs. C I11eAbl0 BBISICHEHUS
MHeHIs IIpellojaBaTelell OTHOCUTEABHO MCIIOAb30BaHIMS ayTeHTMYHBIX MaTepualdoB IpU OOydeHNN
MHOCTPAHHOMY S3BIKy OBLA1 IIpOBedeH ompoc. Pesdyaprarsl IIOKazaAl, 4YTO COIJAacHO MHEHNIO
0OABIINMHCTBA PECIIOHAEHTOB, ayTeHTUYHBIe MaTepuaabl OKa3bIBAIOT IOAOXKUTEABHBI SPQeKT Ha
SA3BIKOBYIO KOMIIETEHIINIO U3YYaOIMX MHOCTPAHHBIN S3bIK Y IIOMOIalOT M3y4aTh MHOCTPAHHBIN S3bIK B
KOHTEKCTe peaAbHOM sI3bIKOBOV CUTYaL[.
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