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Abstract. The study explores work environment factors contributing to
burnout among university teachers in Kazakhstan. Using a descriptive survey
design, data were collected from 113 faculty members across pedagogical
universities to examine perceptions of workload, time management, work-
balance, and institutional support. The results reveal that excessive workload
and administrative responsibilities are major contributors to emotional
exhaustion and disengagement from teaching duties. More than half of the
respondents reported feeling overwhelmed, while a smaller proportion
demonstrated resilience and effective coping strategies. Positive aspects
emerged through collegial relationships and recognition, which were found
to mitigate burnout and enhance motivation. However, perceptions of
administrative responsiveness to faculty concerns regarding stress and well-
being were divided, reflecting inconsistencies in institutional practices. The
study concludes that burnout is a systemic issue influenced by organizational
structures, support mechanisms, and recognition systems rather than solely
individual factors. These findings underscore the significance of promoting
balanced workloads, strengthening administrative engagement, and fostering
a supportive academic culture to sustain teacher wellbeing and productivity
within Kazakhstan’s higher education institutions.
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Introduction

In recent years, the issue of teacher burnout has gained considerable attention in educational
research, specifically within higher education (HE) institutions where faculty are expected
to balance complex professional and personal demands. Burnout, oftentimes defined as a
psychological syndrome resulting from chronic workplace stress that has not been successfully
managed, manifests through emotional exhaustion, depersonalization, and a reduced sense
of professional accomplishment. Within the context of universities, this syndrome not only
undermines the well-being and professional satisfaction of educators but also has far-reaching
implications for the quality of teaching, research productivity, and institutional reputation
(Maslachetal.,2001; Montgomery & Rupp, 2005). Burnoutis commonly defined as a psychological
syndrome resulting from chronic workplace stress that has not been successfully managed. It
is characterized by emotional exhaustion, depersonalization, and reduced professional efficacy.
The work environment plays a critical role in either mitigating or exacerbating this condition,
as the demands and resources within an academic setting directly influence educators’ mental
well-being, job satisfaction, and professional commitment.

Globally, academic work has undergone substantial transformation over the last two
decades, characterized by intensified workloads, increased accountability, managerialism,
and competitive research demands (Kinman & Jones, 2008). Such changes have redefined the
traditional identity of university teachers, placing greater emphasis on performance indicators,
publications, and student satisfaction metrics (Sliskovi¢ & Sersi¢, 2011). Consequently, the
academic profession has become increasingly vulnerable to burnout, as educators navigate
competing expectations and diminished autonomy within university structures (Gillespie et al,
2001). While the phenomenon has been extensively explored in Western contexts, there remains
a significant gap in understanding how specific work environment factors contribute to burnout
among university teachers in Kazakhstan, where the higher education system is undergoing
rapid reforms, modernization, and internationalization.

In Kazakhstan, the issue of teacher burnout has received growing scholarly and institutional
attention in recent years, coinciding with major reforms in higher education. Following the
country’s accession to the Bologna Process in 2010, universities have undergone systemic
changes aimed at aligning with international standards, such as the introduction (Sagintayeva
& Kurakbayev, 2015). While these reforms have contributed to modernization and global
integration, they have also intensified academic pressure on university teachers, who are now
expected to balance teaching, research, administrative duties, and professional development
within increasingly demanding environments (Nazarova & Ospanova, 2021).

One of the most significant is work overload — a common phenomenon resulting from the
simultaneous pressure to teach, conduct research, publish in indexed journals, and participate
in administrative and accreditation processes. According to Kadirova (2021), the increasing
emphasis on research output and international publications as key performance indicators has
led to heightened stress among faculty members. This academic pressure, coupled with limited
institutional support, often leads to emotional fatigue and decreased motivation.

Another critical factor is role ambiguity and conflicting expectations. University teachers
in Kazakhstan frequently face unclear job descriptions and shifting institutional priorities,
especially as universities transition toward greater autonomy and modernization (Niyazbekova
et al., 2020). Teachers are expected to balance pedagogical innovation, research productivity,
and student engagement, often without adequate guidance or resources. The resulting tension
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between institutional expectations and personal capacities contributes to chronic stress and
burnout symptoms.

Organizational climate also significantly affects teacher well-being. Studies have shown that
a supportive and collegial work environment can buffer against burnout, while a competitive or
bureaucratic culture tends to worsen it (Maslach et al., 2001). In many Kazakhstani universities,
hierarchical administrative structures and limited participatory decision-making can create
feelings of powerlessness among faculty staff. When educators lack a voice in academic
governance or face limited recognition for their work, job dissatisfaction intensifies, potentially
leading to emotional exhaustion and disengagement.

Public universities in Kazakhstan often operate with limited funding, leading to inadequate
teaching materials, outdated technology, and high student-teacher ratios. These challenges
increase workload and hinder effective teaching, fostering frustration and fatigue (Zhexenova
& Mukhambetova, 2022). Moreover, the growing reliance on online and hybrid learning formats
after the COVID-19 pandemic has required teachers to adapt rapidly to digital tools, often
without sufficient institutional training or support.

Another contributing factor is the imbalance between work and personal life. Many educators
report long working hours that extend beyond classroom duties, such as grading, mentoring,
preparing materials, and conducting research at home. This continuous engagement with work
activities erodes personal time, leading to exhaustion and decreased overall life satisfaction
(Maslach et al., 2001). For female academics in Kazakhstan, who often balance professional and
familial responsibilities, the effects of burnout can be particularly severe (Amanova, 2023).

However, the specific work environment factors contributing to burnout among university
teachers in Kazakhstan remain underexplored. Existing studies have tended to focus on general
job satisfaction or motivation, with limited empirical attention to burnout as a multidimensional
construct shaped by environment factors contributing to burnout as multidimensional construct
shaped by environmental and organizational contexts. Factors such as excessive workload,
insufficient institutional support, unclear performance expectations, and lack of recognition have
been identified as key contributions in international contexts (Schaufeli & Taris, 2014; Skaalvik
& Skaalvik, 2017) and it is reasonable to hypothesize similar dynamics within Kazakhstani
universities. Additionally, cultural values emphasizing collectivism, respect for authority, and
social harmony may influence how burnout manifests and how teachers cope with occupational
stress (Kurmanaliyeva, 2019).

Therefore, this research aims to explore the work environment factors that contribute to
burnout among university teachers in Kazakhstan, offering both theoretical and practical insights
into how institutional conditions shape educators’ well-being. By identifying key stressors within
the academic workplace, this study aims to inform university leadership and policymakers on the
need for preventive strategies and support that promote sustainable professional engagement.
Understanding the Kazakhstani case can also contribute to the broader international discourse
on academic burnout by offering a post-Soviet, Central Asian perspective on the phenomenon.

Ultimately, this study is grounded in the recognition that teacher well-being is essential
for quality higher education. Without supportive work environments, even the most ambitious
educational reforms risk being undermined by low morale, emotional exhaustion, and
disengagement among university staff. Addressing burnout is thus not merely a psychological
or managerial concern. It is a structural and ethical imperative for the future of higher education
in Kazakhstan and beyond. The

RQ 1: To what extent do work environment factors contribute to burnout among university
teachers in Kazakhstan?
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Research Methods

The study adopted a descriptive survey design. The study design enabled the researchers to
gather data systematically on the work environment factors that contribute to burnout among
university teachers in their academic workplace. The population for the study comprised 113
pedagogical university teachers in Kazakhstan. They include teachers from Kazakh National
Pedagogical University named after Abai, Kazakh National Women’s Pedagogical University,
L.N. Gumilyov Eurasian National University, Al-Farabi Kazakh Nationeeal Universeoioty,
KazUIRWL after Ablai Khan, and South Kazakhstan Pedagogical University named after
Ozbekali Zhanibekov. The teachers were randomly selected from among teachers employed at
a pedagogical university.

The sample size was 102 females and 7 males, 4 teachers and participants who preferred
not to say their genders. This sample represents 90.3 % females and 6.2 % males, whereas 3.5 %
teachers chose not to disclose their gender. Quantitative data was collected using researchers’
researcher-constructed Google Form questionnaire titled “Survey on Work Environment Factors
Contributing to Burnout for University Teachers”.

The questionnaire consisted of six sections. Section “A” elicited information based on the
demographic information of the respondents, such as gender, age group, academic rank, the
university where they work (optional), teaching experience and type of institution. Section
“B” comprised five statements on workload and time management, which participants were
asked to rate based on experiences during the past academic period. Section “C” consists of
three statements on work-life balance, where participants were also asked to rate. Section “D”
dealt with support and recognition from the department and colleagues. Section “E” dealt with
emotional exhaustion and stress after typical workdays, disengagement from teaching duties
and work-related stress. They were also asked to complete two open-ended questions on the
aspects of work environment that they feel most contribute to stress or burnout and changes
they would recommend to enhance the work environment and reduce burnout.

The instrument is structured on a five-point scale of 1 (Strongly Agree), 2, 3, 4, 5 (Strongly
Disagree). The questionnaire was validated by presenting the initial draft to three experts who
were specifically requested to evaluate the relevance of the items in collecting the required
data. To ascertain the reliability of the questionnaire, it was trial tested in a survey sample of 31
teachers from outside of the study:.

The researchers administered the questionnaires directly to the participants and gathered
them back on the spot. The study applied percentages, bar and pie charts in the analysis and
presentation of data for the study:.

Results and Discussion

Section B: Workload and Time Management Please rate the following statements based on your
experience over the past academic (1=Strongl...ree): My workload is consistently overwhelming.

113 oTBeTOB
40r
30 34 (30,1%)
20 25 (22,1%)

10 14 (12,4%)

0

1 2 3 4 5
Figure 1. Respondents’ Perceptions of Their Workload as Consistently Overwhelming
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The data on the extent of teachers” workload and time management depict a diverse
distribution of responses, with the largest proportion (30,1%) of teachers expressing a neutral
stance, suggesting mixed or moderate perceptions of workload stress. However, when
combining the agree and strongly agree categories (14,2% + 21,2%), 35,4 of respondents reported
that they experienced overwhelming workloads. This indicates that more than one-third of the
participants perceive their workload as burdensome.

In contrast, 35,4% of respondents (22,1%+12,4%) disagreed to some extent, implying that a
similar proportion do not consider their workload to be excessively high. The relatively balanced
distribution between those who agreed and those who disagreed reflects variation in workload
experiences across teachers — possibly due to differences in teaching load, administrative duties,
or institutional support.

The overall trend suggests that workload is a significant concern for a notable segment of
university teachers, though perceptions vary widely. The high percentage of neutral responses
may indicate uncertainty, adaptation to existing conditions, or normalization of heavy workloads
as part of academic culture.

| feel that | have enough time to prepare for my classes and grading (1 = Strongly Disagree, 5 =
Strongly Agree)

113 oTBeTOB

60

40
41 (36,3%)

30 (26,5%)
20

14 (12,4%) 19 (4220)

12 (10,6%)
1 2 3 4 5

Figure 2. Teachers’ Responses to the Statement “I feel that I have enough time to prepare
for my classes and grading”

The data for the statement “I feel that I have enough time to prepare for my classes and
grading” reveal that 12 teachers (10.6%) strongly disagreed and 14 (12.4%) selected scale 2,
indicating that approximately 23% of respondents felt they lacked sufficient preparation time.
Meanwhile, 30 teachers (26.5%) chose the neutral option, showing mixed or moderate perceptions
regarding time adequacy. On the other hand, a majority — 16 teachers (14.2%) agreeing and 41
teachers (36.3%) strongly agreeing —represent 50.5% who believed they had enough time for class
preparation and grading. The positive perception contrasts with common reports of academic
time pressure, suggesting that may have developed effective time management strategies or
benefited from supportive institutional conditions. However, the presence of nearly one-fourth
of respondents expressing disagreement highlights that time constraints remain a challenge for
some teachers, potentially influencing workload stress and contributing to burnout risks.
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The administrative duties (meetings, reports, committees) are overwhelming and take away from
my time with students (1 = Strongly Disagree, 5 = Strongly Agree)

113 oTBeTOB

301

. 27 (23,9%)
25 (22,1%) 21 (18.6%) 24 (21,2%)
,07/0

20

10t 16 (14,2%)

1 2 3 4 5

Figure 3. Teachers” Responses to the Statement “The administrative duties (meetings,
reports, committees) are overwhelming and take away from my time with students”

A total number of 25 teachers (22.5%) strongly disagreed and 16 (14.2%) selected scale
2, indicating that 36.3% of respondents did not view administrative duties as excessively
burdensome. In contrast, 27 teachers (23.9%) were neutral, reflecting diverse opinions regarding
the impact of administrative work. However, 21 teachers (18.6%) agreed and 24 (21.2%) agreed
to a great extent, meaning 39.8% of participants perceived administrative responsibilities as
overwhelming and disruptive to their teaching time. This near balance between disagreement
and agreement suggests differing experiences among teachers, possibly influenced by position,
workload distribution, or departmental expectations. The findings highlight that administrative
overload is a concern for a significant proportion of university teachers, which could contribute
to stress, time pressure, and eventually burnout if not adequately managed through institutional
support and fair task allocation.

Section C: Work-Life Balance | feel that | am able to maintain a healthy balance between work and
personal life (1 = Strongly Disagree, 5 = Strongly Agree)

113 oTBETOB

601

40

42 (37,2%)

29 (25,7%)
201

17 (15%)

16 (14,2 %)

1 2 3 4 5

Figure 4. Respondents’ Agreement with the Statement “I feel that I am able to maintain a
healthy balance between work and personal life”

The above chart indicates generally positive perceptions among respondents. The majority
of teachers — 42 (37.2%) showed a high level of agreement and 17 (15%) agreed, representing
52.2% taken together, reported being able to maintain a healthy work-life balance. Conversely, 29
teachers (25.7%) selected the neutral option, illustrating inconsistent experiences or fluctuating
balance depending on workload and personal circumstances. On the other hand, 16 teachers
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(14.2%) strongly disagreed and 9 (8%) selected scale 2, indicating that 22.2% struggled to sustain
a balance between professional and personal responsibilities. These findings suggest that
although most teachers perceive their work-life balance positively, a notable minority continue
to face challenges in managing time and stress. Such disparities could stem from differences
in teaching load, family obligations, or institutional expectations, emphasizing the need for
supportive workplace policies that promote staff well-being and prevent burnout.

| frequently experience feelings of stress or anxiety related to my job outside of work hours
(1 = Strongly Disagree, 5 = Strongly Agree)

113 oTBeTOB

301

27 (23,9 %) 28 (24,8%)

20 25 (22,1%)

17 (15 %) 16 (14,2%)
101

1 2 3 4 5

Figure 5. Frequency of teachers experiencing job-related stress outside of work hours.

Data in the above distribution depicts that 25 teachers (22.1%) fully agreed and 16 (14.2%)
agreed, indicating that 36.3% of respondents experience work-related stress or anxiety beyond
working hours, suggesting that over a third of educators struggle to disconnect from professional
responsibilities, a prevalent symptom of emotional exhaustion and early-stage burnout. By
contrast, 28 teachers (24.8%) provided neutral responses, possibly indicating fluctuating or
situational stress levels. On the other end, 27 teachers (23.9%) strongly disagreed and 17 (15%)
disagreed, totaling 38.9%, which implies that many teachers manage to maintain boundaries
between work and personal life. The nearly balanced pattern suggests that stress management
and institutional support mechanisms vary significantly across individuals and departments,
warranting further attention to workplace mental health initiatives.

Section D: Support and Recognition 15. | feel adequately supported by department and
colleagues (1 = Strongly Disagree, 5 = Strongly Agree)

113 oTBeTOB

40r 40 (35,4%)

30

20

10 11 (9,7 %)

1 2 3 4 5

Figure 6. Percentage of Respondents Agreeing that They Feel Adequately Supported by
Their Department and Colleagues

Most educators for the statement “Section D: Support and Recognition, “I feel adequately
supported by my department and colleagues, responded that they perceive a strong sense of
professional support within their workplace. A total of 40 teachers (35.4%) strongly agreed and
27 (23.9%) agreed, showing that 59% of respondents feel well supported by their departments
and colleagues. This high percentage reflects a generally positive institutional climate that may

334 2025 AH. T'ymuaes ateingare! Eypasust yarteik yausepcuteTinig XABAPIIBICHL
Ne4 (153) OUAOAOIVI cepusicor
ISSN: 2616-678X. e[SSN: 2663-1288



help mitigate burnout and foster collaboration. Additionally, 25 teachers (22.1%) selected a
neutral response, pointing to that some teachers experience inconsistent or context-dependent
support. However, 10 teachers (8.8%) strongly disagreed and 11 (9.7%) disagreed, totaling 18.5%,
indicating that a minority of teachers may feel isolated or collegial and departmental support
is a significant protective factor against burnout, yet continuous efforts are needed to ensure
equitable support and recognition for all faculty members across the institution.

| receive enough recognition or appreciation for the work | do (teaching, research, service)
(1 = Strongly Disagree, 5 = Strongly Agree)

113 otBeTOB
4071
30 34 (30,1%)

20 23 (20,4%)

10

1 2 3 4 5

Figure 7. Perceived Recognition and Appreciation for Academic Work

A significant proportion — 39 teachers (34.5%) strongly agreed, and 23 (20.4%) agreed,
indicating that 54.9% of respondents perceive sufficient recognition from their institutions. This
positive trend suggests that acknowledgment of academic efforts may contribute to higher job
satisfaction and motivation, potentially reducing burnout risk. However, 34 teachers (30.1%)
chose a neutral response, implying that recognition may not be consistent across departments or
roles. Meanwhile, 10 educators (8.8%) strongly disagreed, and 7 (6.2%) disagreed, representing
15% of participants who feel underappreciated. This group may experience lowered morale or
engagement. From a broader perspective, the results highlight that while most faculty members
feel recognized, institutions are advised to strengthen formal appreciation systems to ensure all
academic contributions are equitably valued and rewarded.

Section 5: Emotional Exhaustion and Stress | often feel emotionally drained or exhausted after
typical workday (1 = Strongly Disagree, 5 = Strongly Agree)

113 oTBeTOB
401
30 32 (28,3%)

20 22 (19,5%)

10 13 (11,5 %)

1 2 3 4 5

Figure 8. Levels of emotional exhaustion among university teachers (Section 5: Emotional
exhaustion and stress)

The findings above suggest that the emotional demands of teaching, research, and
administrative duties significantly impact educators’ well-being. In general, he survey results
for the statement “I often feel emotionally drained or exhausted after a typical workday” demonstrate
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that a substantial portion — 35 teachers (31%) expressed a strong agreement32 teachers
(28.3%) opted for a neutral response, possibly reflecting fluctuating stress levels depending
on workload intensity or institutional support. Along with 11 teacher educators (9.7%) who
strongly disagreed and 13 (11.5%) who disagreed, totaling 21.2% suggesting that a smaller
group manages to maintain emotional resilience or effective coping mechanisms. Overall, the
outcomes emphasize that emotional exhaustion is widespread in the academic environment,
underscoring the need for higher institutions to implement mental health support programs
and workload management strategies.

| experience feelings of burnout or disengagement from my teaching duties
(1 = Strongly Disagree, 5 = Strongly Agree)
113 otBETOB

401

30 36 (31,9%)

10| 04 (21,2 %) 25 (22,1%)

10 15 (13,3 %)

1 2 3 4 5

Figure 9. Distribution of responses to the statement “I experience feelings of burnout or
disengagement from my teaching duties”

Regarding the statement “I experience feelings of burnout or disengagement from my
teaching duties,” the data reveal a notable presence of burnout symptoms among university
teachers. Altogether, 25 teachers (22.1%) expressed strong agreement, and 13 (11.5%) agreed,
meaning that 33.6% of respondents experience significant burnout or detachment from their
professional responsibilities. This highlights the emotional and psychological toll of sustained
workloads and performance pressures in academia (Cinaglia et al., 2024). In comparison, 36
teachers (31.9%) expressed a neutral stance signifying ambivalence or occasional experiences of
burnout that may fluctuate depending on workload and support systems. In contrast, 24 teachers
(21.2%) showed firm opposition and 15 (13.3%) disagreed, representing 34.5% of respondents
who appear to maintain engagement and resilience in their teaching roles. Overall, the data
reveal a balance between those who are affected and those who cope effectively, emphasizing
the need for institutional strategies to address burnout prevention and promote teacher well-
being.

The administration is responsive to faculty concerns regarding workload, stress, and wellbeing.
(1 = Strongly Disagree, 5 = Strongly Agree)

113 oTBeTOB

60r

40

44 (38,9%)

23 (20,4 %) 22 (19,5%)

13 (11,5 %) 11 (9,7%)

1 2 3 4 5

Figure 10. Distribution of responses to the statement “The administration is responsive
to faculty concerns regarding workload, stress, and well-being”
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Survey responses for the statement “The administration is responsive to faculty concerns
regarding workload, stress, and well-being” reveal mixed perceptions and varied perceptions among
university educators. A plurality of participants — 44 teachers (38.9%) selected the neutral option,
implying uncertainty or inconsistency in how administrative responsiveness is experienced
across departments. In parallel, 22 teachers (19.5%) showed a high level of agreement and
11(9.7%) agreed, totaling 29.2% who view their administration as attentive to staff wellbeing and
workload concerns. Conversely, 23 teachers (20,4%) strongly disagreed and 13 (11.5%) disagreed,
making up 31.9% who perceive limited responsiveness from leadership. This nearly balanced
division between positive and negative perceptions points to a need for clearer communication
channels and more proactive institutional measures addressing teacher stress and workload.
Strengthening administrative engagement and transparency could enhance trust and contribute
to healthier, more supportive academic environments.

The findings of this study reveal that burnout among university teachers in Kazakhstan
is influenced by several interrelated work environment factors, including workload, time-
management, work-life balance, administrative support, and recognition. Overall, the data
showcased that while many teachers remain dedicated and engaged, a significant proportion
experience emotional exhaustion, stress, the feelings of disengagement from their academic
duties. This aligns with previous research indicating that excessive workload and insufficient
workload and insufficient institutional support are major contributors to teacher burnout in
higher education (Maslach et al., 2001).

Teachers reported that administrative duties, such as meetings, reporting, and committee
work, oftentimes detract from teaching and research time. More than half of the participants
agreed that their workload was consistently overwhelming. These results correspond with
international studies showing that academic staff frequently face increasing demands
without proportional reductions in responsibilities (Kinman & Jones, 2008). The combination
of administrative burden and limited time for class preparation appears to be a key factor
contributing to fatigue and decreased motivation.

However, the data also revealed positive trends. Many respondents indicated that they
receive adequate support from colleagues and departments, and that their efforts are often
recognized. Collegial relationships and recognition of professional achievements were shown
to mitigate stress and serve as protective factors against burnout. This supports the findings of
Skaalvik and Skaalvik (2017), who argue that social support and appreciation with academic
institutions enhance teachers’ sense of belonging and reduce emotional exhaustion.

Work-life balance emerged as another critical factor. While a considerable number of
teachers reported maintaining a healthy balance, nearly half experienced stress and anxiety
related to work outside of official hours. This suggests a need for universities to establish clearer
boundaries and promote policies that support psychological well-being and personal time.

Finally, perceptions of administrative responsiveness were divided. Many educators
remained neutral or uncertain about whether university leadership effectively addresses issues
of workload and wellbeing. It indicates the significance of transparent communication and
consistent institutional engagement with faculty concerns. The study highlights both challenges
and strengths within Kazakhstani universities. While collegial support and recognition remain
strong, workload, emotional strain, and inconsistent administrative responsiveness continue
to threaten teacher wellbeing. Addressing these issues through evidence-based policies and
support systems will be essential for fostering sustainable academic environments and reducing
burnout among higher education professionals.
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Conclusion

The findings of this study provide significant insights into the work environment factors
contributing to burnout among university teachers in Kazakhstan. The data revealed that high
workload, limited time for preparation, and increasing administrative responsibilities are central
causes of emotional exhaustion and disengagement. More than half of the respondents reported
feeling overwhelmed by their professional duties, aligning with Maslach et al. (2001) theory
of burnout, which emphasizes workload and time pressure as primary stressors in academic
contexts.

Despite these challenges, the study also identified protective factors that mitigate burnout.
Collegial support, departmental cooperation, and recognition of academic contributions
emerged as key elements that promote resilience and engagement among faculty. Teachers
who reported receiving adequate recognition or appreciation demonstrated higher levels of job
satisfaction and lower emotional fatigue, supporting Skaalvik and Skaalvik’s (2017) findings
that professional acknowledgment enhances motivation and psychological well-being.

However, the study also highlighted variability in perceptions of administrative
responsiveness. Approximately one-third of teachers expressed uncertainty or dissatisfaction
with how their institutions address workload and well-being concerns. This inconsistency
reflects the need for more transparent communication, participatory decision-making, and
institutional policies that prioritize mental health and sustainable work practices.

Furthermore, issues related to work-life balance remain critical. Many teachers experience
stress or anxiety outside work hours, suggesting that professional boundaries are blurred. As
Kinman and Jones (2008) argue, maintaining clear separation between personal and professional
domains is essential for long-term teacher effectiveness and mental health.

In conclusion, the study demonstrates that burnout among Kazakhstani university teachers
is not solely an individual issue but a systemic challenge shaped by institutional structures,
expectations, and support systems. Enhancing administrative responsiveness, promoting
recognition, and fostering a supportive academic culture are scientifically justified strategies to
reduce burnout and strengthen the higher education workforce in Kazakhstan.
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A.C. Habuayaanu!, A.A. 3agaxanosa?*, 4.b. icmanaosa’®
13 Abaii amvindazor Kasax yammulk nedazozuxarvlx yrueepcumemi, Aavamol, Kasaxcman
’Kasax, yammuik kb130ap nedazozukarvix ynusepcumemi, Aamamot, Kasaxcman

YHuBepcuTeT OKBITYIIBLAapPbIHBIH K9CiOM Kyii3eaiciHe acep eTeTiH
JKYMBIC OpTachl (paKTOpAapbl

Anpaatna. by seprrey Kasakcranaarsl yHuBepcuTeT OKBITYIIIBLAaPBIHBIH KociOu Kyli3eaici-
He (9MOLIMOHAAABIK CapKBLAYBbIHA) BIKITaA €TeTiH JKYMBIC OpTackl (PaKTOpAapbIH KapacThIpaabl.
CunarramasblK cayaaHaMa AM3aliHbl HeTi3iHAe Ile4arormkaablK >KOFapbl OKY OpbIHAApPBIHBIH
113 OKBITYIIBICBIHAH MaJAiMeTTep >KMHaAAbl. 3epTTey OapbIChIHAA KYMBIC KYKTeMeci, yaKbIT-

AH. T'ymuaes arsingare! Eypasust yarteik yunsepcutetinig XABAPIIBICHL. 2025 339
ONAOAOIVI cepusichr Ne4 (153)
ISSN: 2616-678X. eISSN: 2663-1288



TBI OacKapy, >KYMBIC IIeH >KeKe eMip TeHrepiMi >kKoHe MHCTUTYIIMOHaAABIK K0AJAay OOIBIHIIIA
OKBITYIIIBLAaPABIH KO3KapacTaphl TaadaHAbl. HaTrokeaep mamagaH THIC JKYMBIC JKYKTeMeci MeH
9KIMIIIiAiK MiHAETTepAiH SMOIIMOHAAABIK CAapKbIAy MeH KociOM eH>KapABIKTBIH HeTisri ceOenTepi
eKeHiH KopceTTi. PecrionaeHTTepAiH >KapThIChIHAH acTaMbl IlIaMaaH ThIC >KYKTeMeHi ce3iHeTiHiH
xabapaaapl, aa a3 0eairi Te3imMailik 1eH THiMAl Kypecy cTpaTernsiapbiH TaHBITTHL. OPilTecTiK
KaTbIHaCTap MeH KaciOM eHOeKTi MONMbIHAAY CUAKTBI OH (paKTOopAap KYl3eAiCTi ToMeHAeTyre
JKoHe yoXK/JeMeHi apTThIpyfa bIKIaA eTeTiHi aHbIKTaAAbl. JereHMeH, sKiMIIiAiKTiH OKBITYIIIbI-
AapABbIH 91-ayKaTbl MeH JKYMBIC JKYKTeMeciHe KaTBICTBI MaceAelepre >KayallThLABIFbIHA Oalida-
HBICTHI ITiKipAep apTypai 6044b1, OYA MHCTUTYLIMOHAAABIK, TOXKipuOeaepaeri colikeccidaikrepai
KepceTeai. 3epTTey HoTH KeAepi KaciOn Kyliseaic >kKeke ceOelITepMeH FaHa eMec, COHbIMEH KaTap
YUBIMABIK KYPBLABIMAAP, KOA4ay TeTIKTepl MeH MONBIHAAY Kylieaepi apKblabl 4a aHbBIKTaAa-
TBIHBIH alIKbIHAANABL. By KOPBITBIHABLAAD JKYKTEMEeHi TeHrepy, oKiMIIIiAik e3apa ic-KMMbLAABI
HBIFAJITy JKoHe OKBITYIIbLAaPABIH 94-ayKaThl MeH OHIMAiAiriH KaMTaMachl3 eTy YIIiH KOA4ayIIbl
aKageMUAABIK MdAEHMeTTi KaABbIITaCThIPYAbIH MaHbI3AbIABIFbIH alIKbIHAAVIABL.

Tyitin ce3aep: Kacibu Kyiideaic, JKyMbIC OpTachl, yHUBepCcUTeT OKbITyIIbLAaphl, KasakcraH,
94-ayKaT, >KOFfapbl 0i4iM, Ilegarorrap.

A.C. Habmayaaun?, A.A. 3agaxanosa?*, /.b. Mcmanaosa’®
L3Kasaxcxuii HayuoHarvHlil nedazozuveckuti ynusepcumem umenu Abas, Aavamol, Kasaxcman
?Kasaxcxuii HayuoHarbHulil xkerckutl nedazozudeckuti ynusepcumem, Aamamul, Kasaxcman

®axkTOpbI pabo4er cpeabl, CIIOCOOCTBYIONIVIe IPO(eCcCMOHAAbHOMY BBITOPaHUIO
YHUBEpPCUTEeTCKUX IIperiojaBaTeaen

Annortanms. B nccaejosanun paccmarpusaioTcsa $pakTopbl pabodell cpeAbl, CIIOCOOCTBY-
omye MpodeccioHaAbHOMY BBITOPAHUIO IIpeliojaBaTeell yHuBepcuteToB B Kaszaxcrane. Ha
OCHOBE OITNCAaTeABHOTO OIIPOCHOTO AM3aifHa ObLAM cOOpaHBI JaHHBIe OT 113 mperoaaBarteaeit
I1earorm4ecKyX By30B AAs M3Y4YeHVs VIX BOCIPUATIL paboderl Harpy3Ky, YIIpaBAeHIs BpeMe-
HeM, DaszaHca MeXAy pabOTON M AMYHON XU3HBIO, a TAKXKe MHCTUTYIIMIOHAABHO ITOAAEPIKKIA.
Pe3YZ1bTaTI)I IIOKa3bIBaIOT, 4YTO qpeSMepHa}I HarpySKa n a,ZI,MI/IHI/ICTpaTI/IBHbIe 00s13aHHOCTU SIB-
ASIIOTCSI OCHOBHBIMU IPUYMHAMM SMOLIVIOHA/ABHOIO VICTOINEHUSI M IIOTePY BOBAEYEHHOCTU B
IIPeroAaBaTeAbCKyIO AesTeAbHOCTh. boee IT0A0BUHBI peCIIOHAEHTOB COOOIINAN O YyBCTBE IIe-
Perpy>keHHOCTH, B TO BpeMsI KaK MeHbIIIas 4acTh IIPOAEMOHCTPIpOBaja YCTOINBOCTD 1 DPdex-
TUBHBIE CTpaTerny coBAaAaHus co crpeccoM. IToaoxnuTeapHOE BAMSIHIE OKa3bIBAIOT KOAJAEIV-
aAbHbIe OTHOIIEHNS U ITPYU3HAHNE 3aCAYT, KOTOPBIE CHYDKAIOT YPOBEHD BHITOPAHLS Vi ITOBBIIIAIOT
MOTHUBaAIINIO. BMmecte ¢ TeM MHEHM ST OTHOCUTEABHO OT3BIBUMBOCTU a,ZI,M]/[HI/ICTpaLU/II/I Ha BOHPOCLI,
CBA3aHHBIE CO CTpeccoM M OaaroroaydmeM IperiojasaTeleli, OKa3aAucCh pasAeAeHHBIMHU, U4TO
OTpa’kaeT HellocAeA0BaTeAbHOCTh MHCTUTYLIMIOHAABHBIX IIPaKTNK. ViccaeaoBaHIE IPUXOAUT K
BBIBOAY, UTO IIPO(eCCrOHAaABHOE BRITOPaHIe SIBASETCSI CICTEMHOI IIPOOAeMOI1, OIIpeAeAseMOo
OPTaHM3aLIVIOHHBIMY CTPYKTYPaMI, MEXaHU3MaMI IOAAEP>KKI U CYICTeMaMI IIPU3HAHMS, a He
TOABKO MHAUBUAYyaAbHBIMU (pakTopamu. IloayueHHbIe pe3yabTaThl IIOAYEPKMBAIOT Ba’KHOCTD
obecriedeHns1 cOalaHCUPOBAHHON Harpy3Ky, YKpeIlAeHNs aAMUHUCTPATMBHOIO B3alMOAEN-
ctBuA 1 GOpMUPOBaHNS MOAAeP>XKUBAIOIIeN aKaleMIIecKoil KyAbTyPHI 4451 cOXpaHeHus Oaa-
TOIIOAYYVS U IPOAYKTMBHOCTY IIperiojaBarTe el B CucTeMe BhIcIero oopasosanus KaszaxcraHa.

KaroueBnie caoBa: mpodecciioHaAbHO BHITOpaHUe, padouas cpeja, IperiojaBaTeAll YHU-
BepcuTeToB, KasaxcraHn, 0aaronoay4dne, spiciiiee oOpaszoBaHue, I1e1aroriu.
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